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Why Promote Human Rights Education?

When the Universal Declaration of Human Rights was written in 1948, Eleanor Roosevelt,
the Chairperson for the United Nations Committee that drafted it, made a statement asif she were
talking to ustoday in the twenty-first century:

It will be along time before history will make its judgment on the value of the Universal
Declaration of Human Rights, and the judgment will depend, | think, on what the people of
different nations do to make this document familiar to everyone. If they know it well
enough, they will strive to attain some of the rights and freedoms set forth in it, and that
effort on their part iswhat will make it of valuein clarifying what was meant in the United
Nations Charter in the references to human rights and fundamental freedoms.

1. International Support for HRE. Endorsements for human rights
education have been proclaimed in various global and regional legal instruments ever since 1945
whenthe Charter of the United Nationscalled for cooperation "in promoting and encouraging respect
for human rights and fundamental freedoms."* Thus, the Charter's references to "promoting and
encouraging” create state responsibilities for educating and teaching human rights. Moreover,
variousinternational and regional organizationshave strongly endorsed thegoal. Inthe new twenty-
first century, ascivil societiesemergein Africaand elsewhere, asvoluntary associationsproliferate
in developing countries, vitality and initiative are evident among non-governmental organizations
(NGOs) concerned with human rights and human rights education. Inyoung democracies, NGOs
may be expected to increase their educational work, viewed as a strategy to prevent human rights
violations and as a technique to empower people to meet their needs based upon their knowing and
using their rights.

TheUnited Nations Charter'sreferencesto the promotion and encouragement of human rights
were clarified in 1948 when the General Assembly, with no dissenting votes, adopted the Universal
Declaration of Human Rights. It was proclaimed as "a common standard of achievement for all
peoplesand all nations," who were directed to "strive by teaching and education to promote respect
for these rights and freedoms..."? Thus education is identified as instrumentally connected to the
Charter task of promoting human rights. Additionally, the preambular language of the Declaration
announces that "teaching and education” are not smply new post-World War 1l state functions --
among the governmental duties attending membership inthe U.N. Rather, asif to acknowledge
popular action at the grass-rootslevel and thework of NGOs, " teaching and education” are
announced asthe obligation of " every individual and every organ of society...."

! United Nations Charter, signed at San Francisco on June 26, 1945; entered into force on Oct.
24,1945, 1976 Y.B.U.N. 1043. Articlel, Sec. 3. [internet access: http://www.un.org]

2 Universal Declaration of Human Rights. U.N.G.A. Res. 217A (l11), 3(1) GAOR Res. 71, UN
Doc. A/810 (1948); Preamble/Proclamation. [internet access: http://www.unhchr.ch/html/intlinst.htm]



2. The nght to Education. Education is not only a means to promote
human rights. It is an end in itself. In positing a human right to education, the framers of the
Universal Declaration relied on the notion that education is not value-neutral. Education always
relates to and supports values. But we must be aware of what values we are promoting through
education. In this spirit, Article 30 states that one of the goals of education should be "the
strengthening of respect for human rights and fundamental freedoms..." (Section 2). The human
rights covenants (later developed by the U.N. and coming into effect in 1976 to formalize the basis
ininternational law of therights declared in 1948) also elaborated on the right to education and the
values such education should promote. Thus, the Covenant on Economic, Social and Cultura
Rights placed the educational objective of strengthening respect for human rights in a cluster of
related learning objectives.® For example, Article 13 of the Covenant says that "education shall be
directed to the "full development of the human personality” and to the person's own "sense of
dignity...."(Section 1)

The Covenant also says the State Parties:

further agreethat education shall enableall personsto participate effectively inafree
society, promote understanding, tolerance and friendship among all nations and all
racial, ethnic or religious groups, and further the activities of the United Nationsfor
the maintenance of peace." (Article 13, Section 1)

Complementing these positive formulations of the objectives of education are the negative
proscriptions of the Civil and Political Rights Covenant.* It tells us that once a state adopts the
system of international human rights, it may not stand in theway of peoplelear ning about them.
Everyone has "the right to hold opinions without interference," the Covenant says in Article 19,
Section 1. Insomuch as education isaprocessinvolving the sharing and dissemination of ideas, the
enterpriseis bolstered by the International Covenant on Civil and Political Rights which setsforth
the proposition that:

Everyone shall have the right to freedom of expression; this right shall include
freedom to seek, receive and impart information and ideas of all kinds, regardless of
frontiers, either orally, in writing or in print, in the form of art, or through any other
media of his (or her) choice (Article 19, Section 2).

® International Covenant on Economic, Social and Cultural Rights. Opened for signature on
Dec. 19, 1966; entered into force on Jan. 3, 1976, U.N.G.A. Res. 2200 (X XI1), 21 UN GAOR Supp. (No.
16) 49, UN Doc. A/5316 (1967). [internet access:. http://www.unhchr.ch/html/intlinst.htm]

*  International Covenant on Civil and Political Rights. Opened for signature on Dec. 19, 1966;
entered into force on Mar. 23, 1976. U.N.G.A. Res. 2200 (XX1), 21 UN GAOR Supp. (No. 16) 52, UN
Doc. A/6316 (1967). [internet access: http://www.unhchr.ch/html/intlinst.htm]



3. The Right to Know Our Rights. The International Bill of Rights,
consisting of the Universal Declaration of Human Rights and the two Covenants, gave prominence
to the importance of education in today's world. Consistent with the tendency of international
instruments to use repetitious language and to repeat cardinal principles, it isnot surprising to find
echoes el sewhere of the standards noted above. The cumulative effect of these repeated expressions
hel ps to underline the importance of human rights but also an important closely related idea. That
istheconviction that weall havearight toknow our rights. Having human rights acknowledged
and knowing our human rights are both needed in today's world. The reason is stated in The
Preamble of the Universal Declaration of Human Rights: to achieve "a world in which human
beings enjoy freedom of speech and belief and freedom from fear and want" people must come to
"acommon understanding of these rights and freedoms."

The idea of human rights haswings. It has found its way around the globe. Human rights,
including the right to education and the right of the people to know their rights, are implanted in
international standards around the world.  Thus, everyone's right to education and the goal of
education in furthering respect for al human rights --these ideas are all found in numerous
international instruments.

Examples of such treatiesinclude the Convention onthe Rightsof the Child (1989),° aswell
as the American (1948),° European (1953),” and African (1986)% regional agreements on human
rights standards and institutions. A comparable Asian Human Rights Charter was composed by

®>  The Convention on the Rights of the Child. Adopted by the General Assembly on Nov. 20,
1989. U.N.G.A. Res. 44/25, 28 1.L.M. 1448 (1989). On the delicate matter of children'srights vis-a-vis
parental/guardian duties, States Parties "shall provide direction to the child on the exercise of his or her
rightsin amanner consistent with the evolving capacities of the child." (Article 14, Sec. 2). Education
of the child shall be directed inter alia to "the development of respect for human rights and fundamental
freedoms..." (Article 29, Sec. 1(b). [internet access: http://www.unhchr.ch/html/intlinst.htm)]

® American Declaration of the Rights and Duties of Man. May 2, 1948. Ninth International
Conference of American States. "Every person has the right to an education, which should be based on
the principles of liberty, morality and human solidarity.” (Article 12). [internet access:
http://www.0as.org]

" European Convention for the Protection of Human Rights and Fundamental Freedoms. Nov.

4,1950, E.T.S. No. 5 (entered into force, Sept. 3, 1953). 'No person shall be denied the right to
education." First Protocol, Article 1. [internet access: http://dhcommhr.coe.fr/ ]

8  African Charter on Human and Peoples Rights, (Banjul), O.A.U. Doc. CAB/LEG/67/3 rev.
5:211.L.M. 58 (1982), entered into force Oct. 21, 1986.
[internet access: http://www1.umn.edu/humanrts/africa/comision.html]
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regional NGOs.° Human rights education is now taking place everywhere in the world because
people increasingly know they have human rights and they demand to know and exercise their
human rights.  In recognition of these constructive developments, the UN General Assembly
(Resolution 49/184) announced 1995-2005 as the "United Nations Decade of Human Rights
Education.”

4. Effective Human Rights Education. The African Charter on

Human and Peoples Rights presents not only the most straightforward statement in international
norm-making regarding governmental responsibility for education, but as well, a significant and
unique call for effective human rights education. That is, the Banjul Charter says that signatory
African states:

shall have the duty to promote and ensure through teaching, education and
publication, the respect for the rights and freedoms contained in the present Charter
and to see to it that these freedoms and rights as well as corresponding
obligations and dutiesare understood. (Article 25, emphasis added.)

To say that government responsibility to teach human rights should also ensure their
understanding is an innovative standard and an important addition to international discourse. The
effectiveness of human rights education should not only bethe concern of the Banjul signatories, but
of everyone who takes HRE seriously. The standard suggests that those obliged to teach human
rights should al so ensure that such programs are effectivein that people accept and understand their
rights and that they are thereby empowered to use them and can benefit by exercising them.

It should be clear that the objective of effective human rights education is not to sow the
seeds of social unrest. Any such suggestion misunderstands human rights and democracy. Popular
(also called non-formal) human rights education should be in accordance with the law, including
international human rightslaw. Indeed, it isour duty to educate people about their rights before the
law so that they will be able to be responsible citizensin an open society. Open societiesthat value
human rights, respect the rule of law, encourage popular participation and have an accountable
system of governance provide a better and more enabling environment for sustainable economic
devel opment.

To help ensure that human rights education is widely accessible and effective, numerous
inter-governmental and non-governmental agencieshavedevel oped useful resourcesfor educators. ™
Thusteaching materialsare available on awidespread basis, including ontheinternet. For example,
seethe UN’s: http://www.un.or g/Pubs/Cyber SchoolBushumanrights. The UN Cyber School

® Yash Ghai, “Our Common Humanity, Asian Human Rights Charter,” Netherlands Quarterly
of Human Rights, vol.16/4 (1998), 539-552, at 550. [internet access:http://www.ahrchk.net]

19 Human Rights Education Resource Book, 2™ revised edition (Amsterdam/Cambridge, 1999).



5

Busisdesigned to facilitate human rightsteaching, infusing classroom activitieswith human rights
information and materials. It includes an interactive Universal Declaration of Human Rights, a
“plain language version of the Universal Declaration,” a Questions and Answers site, definitions
of human rights terms appropriate for primary and secondary school classes, and an ingenious
“Global Atlas of Student Activities.” For listings of audio-visual materials and education and
training materials on the internet, see:

> The Electronic Resource Centre for Human Rights Education (maintained by
HREA): http://erc.hrea.org

> Human Rights Education Directory (Human Rights Internet): http://www.hri.ca

> Peoples Decade for Human Rights Education: http://www.pdhre.org

How We Facilitate Human Rights Education

In the spirit of national and international endorsements for human rights education noted
above, we offer several answersto the question: how does thistrainer’s guidebook further human
rightseducation. (1) We use the methods of goal-oriented non-formal education. (2) Werely on
a values framework in combination with the participants existing knowledge and experience,
relating it to new ideas and action so asto strengthen their understanding of and reliance on human
rights. (3) Specificeducational exercisesare presented that aretied to core valuesand human rights
norms. (4) We use methods suitablefor replication, making it possiblefor those involved to "pass
the word" on to others, who in turn can "echo" them for the benefit of an expanding circle of
people.

1. Goal-Oriented Popular Education. what is popular or non-formal
education? We get a better understanding by contrasting it with formal and informal methods.

> Formal education refers to the normally three-tier structure of primary, secondary and
tertiary education for which governments generally have the principal responsibility.

> Non-formal education is any organized, systematic educational activity carried on outside
the formal system to offer selected types of learning to particular subgroups in the
population, adultsaswell as children. Popular education is non-formal education directed
toward grass-roots communities with empowerment as its goal.

> Informal education may or may not be organized, and is usually unsystematic education,
having itsimpact on thelifelong processes by which every person acquires and accumul ates
knowledge, skills, attitudesand insightsfrom daily experiencesand exposure such asthrough
meetingsat coffee ceremonies, and getting information from radio, television and the print
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media. Through all of these sources, we get some of our understanding of human rights.
NGOs have performed numerous roles in furthering the cause of human rights learning in
all of these formats.

Popular education is used outside the school system by NGOs around the world to assist
people to develop knowledge and skills and to help them meet their basic needs. Popular human
rights education may use several objectives to serve the goal of empowerment. It may attempt
to:

> enhance knowledge about human rights, e.g., knowledge about the range of
constitutionally protected human rights aswell as present-day declarations, conventions and
covenants.

> enable people to develop critical understanding of their life situation, e.g., questioning
the barriers and structures which prevent the full enjoyment of their rights and freedoms.

> help in the process of value clarification, as thinking people reflect on such values as
fairness, equality, and justice.

> bring about attitudinal changes, e.g., teaching tolerance among and between members of
different ethnic and national groups.

> promote attitudes of solidarity, e.g., helping people recognize the struggles of others both
at home and abroad as our fellow human beings seek to meet their needs and respond to
violations of human rights.

> effect behavioral change, bringing about action that reflects people's respect for one
another, e.g., men behaving in non-abusive ways toward women, government officials

behaving respectfully toward citizens by honoring everyone's human rights, etc.

When al of these goals have been met, the achievement helps to promote the most important
general goal of popular human rights education. That is empower ment which isthe priority goal
for the human rights education program presented here.

Empowerment is a process through which people and/or communitiesincreasetheir control
or mastery of their own livesand the decisionsthat affect their lives. Empowering education differs
from most formal education traditionally designed to promote knowledge and skills. Non-formal
human rights education for empowerment does not treat students simply as receptacles to befilled
with useful ideas and information, as if knowledge is an object to be received rather than a
continuous process of inquiry and critical reflection.



7

From the Participants Point of View. Education for empowerment must go beyond the
acquisition of knowledge and operate from the premise that humans not only have the ability to
know reality, but they also have the capacity for critical reflection and action. Therefore, education
aimed at developing this capacity must enable students to analyze the underlying structures of an
issue, action or experience, to unveil and apprehend its causal relationships, and to discover the
hidden motives or interests which it conceals. To understand how any given policy benefits some
and harms othersis an important step toward action. People need such perspectivesto deal with
many issues, such as children exploited though prostitution; farmers hurt by the diversion of water
supplies, workerstoiling for 16 hours per day, not knowing the law that is designed to protect them
withmaximumhoursrules. FromtheFacilitator'sPoint of View. Empowering education supplies
the means by which peopledeal critically and creatively with reality and discover how to participate
in the transformation of their world. To take this goa seriously, HRE facilitators must use
problem-posing techniques whereby facilitators and participants are involved in a partnership of
mutual cooperation and in which the role of teacher as"know it all" is abandoned. The challenge
for thefacilitator isto accept anideathat isnew to many. That istheideathat theteacher/student
dichotomy isdissolved in alearning group inwhich all participate. Indeed, the teacher should not
even be referred to as such, but should adopt therole of afacilitator who helps participants to do
several things. For example, the group members go through a process of consciousness-raising
about their needs as human beings and the circumstances in which they live. They develop critical
skills to assess their human rights and that of others. They improve their abilities to analyze the
obstacles and structures of repression that stand in theway of enjoying rights and freedoms. They
develop the ability to analyze the causes of human rightsviolationsand to connect their learning with
action. They become empowered to undertakeremedial actions. They becomeready to learn more
and acquire new skills using law and human rights as instruments of change, development and
justice. They become empowered to share their learning with others and "to pass on the word,"
echoing HRE for empowerment to ever wider circles of participants.

2. TheValues Framework for HRE. The human rights educational
exercises presented below are organized as "Four Steps to Human Rights." These steps proceed
from “easy to hard,” and one stage at atime to introduce learning addressed to: respect for dignity
and fair rules; human rights and responsibilities; seeking justice; and righting wrongs. Human
rights ideas, norms and materials are used throughout. Using thisframework, exercises inthis
volume reflect a"developmental approach.” The material is organized on the basis of how people
tend to develop their social values from simpleto complex notions. The suggestion that human
rights education can usefully develop in this way has been the subject of research by Betty A.
Reardon, Director of the Peace Education Program, Columbia University (New Y ork). According
to Professor Reardon's book, Educating for Human Dignity, Learning about Rights and
Responsibilities,™* the place to start in introducing human rights to new participants is with the
elementary appreciation for each person's respect for herself/himself and respect for others. From

1 Betty A. Reardon, "A Developmental Sequence for Presentation of the Core Concepts,”
Educating for Human Dignity, Learning About Rights and Responsibilities, (Philadelphia: PA:
University of Pennsylvania Press, 1995), chapter 2.
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thisbase, learning progresses by stepstoward values ultimately associated with the need to remedy
wrongs. The steps from first to last reflect the staged process through which educational
psychologists suggest people develop notions of social values as they grow from childhood to
maturity

The four steps and related values are:

|. RESPECT FOR DIGNITY AND FAIR RULES
Values
1. Respect for human dignity
2. Learning the need for rules
3. Fairness

[I.LINKSBETWEEN HUMAN RIGHTS AND RESPONSIBILITY
Values
4. Socia sensitivity
5. Community
6. Law

I1l. SEEKING JUSTICE USING ANALYSIS
Values
7. Using human rights well
8. Fighting prejudice
9. Seeking Justice

V. RIGHTING WRONGS
Values
10. Equity and equality
11. Democracy
12. Remedying wrongs

This developmental framework is simply used to guide the facilitator in the sequence of
presentations. Thus the four steps and twelve values should be clear to the facilitator, but need not
beformally presented to the learning group. From the point of view of thefacilitator, presentations
and learning exercises may be very ssmple or complex and should be adapted to the learning group,
whether adult women, urban unemployed adults, street children, prostitutesand other marginalized
groups. Thus the exercises set out below are designed to supply the facilitator with choices and
ideas. They are not meant to tifle the creativity of the facilitator.

From the point of view of participants in the learning group, they will focus on the norms
related to the values noted above and issues connected to the norms. Such normsinclude, e.g., (a)
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therulesof courtesy inthelearning group which help to shapethe value of respect for others' dignity,
(b) local laws and constitutional standards (supplied by the facilitator) related to issuesof equality;
(c) regional human rights norms related to values of community, whether African, European, Inter-
American or from the Asian NGO Charter; (d) the Universal Declaration, related to issues of
human rightsderived from human dignity; (e) The UN Covenant on Social, Economic and Cultural
Rights related to issues of racism, sexism, hunger, and national development; (f) the UN
Conventions of The Rights of the Child and the Convention on the Elimination of Discrimination
Against Women (CEDAW), etc. Where appropriate, selected provisionsof theseinstrumentsare
supplied to the facilitator in an appendix attached to most exercises below.

3. The Useof Educational Exer cises. popular Education for Human
Rightsinclude 24 exercisesset out below. They are keyed to thefour step framework and there are
two exercises per value/issue presented so that the facilitator can make choices. Choices may
depend on the target group involved and the complexity level appropriate to the group. Of course,
the experienced facilitator will wish to introduce her or his own exercises, nevertheless generally
following the sequence of values, issues and norms associated with the framework suggested.

The exercises used here come from many sources and reflect the experience of human rights
facilitators as well as educators, activists and facilitators around the world, as noted in the
Acknowledgments section at the beginning of this book.

Each exerciseis preceded by brief statements under the following categories.

Overview: Herethefacilitator isalerted to the operative norms and issues linked to the exercise, as
well as aspects of "the big picture" asto why the problem presented is significant and may
be of interest.

Objectives. Thefacilitator istold of the desired objectives of the exercise from the point of view of
the participants and of the desired learning competencies expected for participants.

Procedures. The facilitator is given some brief advice on how most effectively to guide the
participants so asto achieve the sought for objectives. In every case, whether the exercise
is presented for role playing, simulation, debate, or discussion, the facilitator should
benefit from techniques suggested here by those with past experience. Of course, the
facilitator need not feel bound by the suggested procedures.

Materials: The facilitator should know that the exercise will be most successful if used in
combination with identified materials, e.g., graphics, “stick figuredrawings,” documents,
posters, a tape recorder or aternative use of a person to record discussion, etc. Again,
facilitators should use their own creativity, recognizing that learning is enhanced by
appealing to different senses. hearing, sight, talking, touching, etc.
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Sequence: Step by step adviceis given to the facilitator about what to do, first, second, third, etc.

Facilitators should talk to their colleagues about the utility of various exercises and their
experiences using them. Sharing suggestions with other facilitators is strongly recommended.
Moreover, facilitators should taketheinitiativeto devise varioustechniquesfor program eval uation
aswell as participants evaluations. At the end of this guide book there is an evaluation instrument.
Facilitators may use it after each exercise or after each of the four steps are completed, and may
wish to devise their own evaluation techniques.

Educational activitieswhich include eval uation activities of variouskindsaremorelikely to
succeed in gaining support and meeting their objectivesthan unevaluated programs. Such activities
might include (@) setting aside time for informal discussion about whether participants feel their
work isworthwhile; (b) setting up a"secret ballot” for voting on questions about the effectiveness
of the program; and (c) bringing in outside observers such as other facilitatorsto share their views
ontheefficacy of thelearning process. Facilitators need to remember that empowerment education
means that participants should develop critical skills, including the capacity to judge the quality of
their human rights education. Moreover, HRE evaluation should be done to test whether the
exercises covered and material reviewed serve well to prepare participantsto "passtheword" along
in later "echo sessions.”

4. How to Use this Handbook. In the exercises that follow, some

guidelines, methods and terms are used which are not defined each time. In this section, we spell
out some: (a) guidelinesuseful for theroleof facilitators, (b) the meaning of some helpful and
frequently used terms, and (c), illustrate some methods advised in the exercises.

SOME GUIDELINES FOR FACILITATORS

1. Be very clear on your role (see methods above on empowerment education)

2. Get people to introduce themselves and try to make them feel relaxed

3. Explain the subject matter and scope of the program and solicit the opinion of participants
regarding their expectations.

4, Introduce the subject of each exercise and solicit participants expectations. Remember, the
participants are looking for a response to pressing problems, so the subject matter
should be explicitly interconnected to local community needs.

5. Elicit therelated experience of the participants on the subject of each exercise

6. Explain approximately how much time you have and allocate sufficient time for discussion.

Exercises are generally of limited duration and consist of a separate, self-contained
unit. Seeif everyone understands

7. Introduce ideas and questions. Do not enforce your views. Be sure to give participants
plenty of opportunitiesto talk of their own experiences

8. Your eyes, earsand voice are important. Maintain eye contact with participants. Be anae
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of your own voice --try not to talk too much or too loudly, but be sure everyone can
hear you and other participants

0. Be aware of fairnessin calling on people to speak, for example, not favoring men over

women, and not picking on the same people all the time and asking them what
they think

10. Do not get into arguments or allow them to develop. At the sametimeyou should allow and
encourage different opinions

11. Do not allow people to interrupt each other

12. Be firm with dominant people and say that they should allow others a chance to speak

13.  Give peopletimeto think and to explain what they mean

14. Explain and summarize briefly when necessary, for example, with difficult words or
concepts

15.  Check if people understand before going on to the next topic, and allow for any further
guestions

DEFINITIONS OF TERMS USED IN RECOMMENDED PROCEDURES

Brainstorm: quickly coming up with ideas or proposals without, at first, defending them or
prioritizing them. Then open up discussion on ideas or proposals.

Buzz groups: each participant turns to her/his neighbor (left and right) on a one-on-one basis for
ashort discussion.

Case-study: abrief input onascenario or description of how a problem, for example, one that has
arisen in the past, was dealt with and responded to by people. It can be historical or
hypothetical, but should be related to the actual experiences of participants.

Debate: participants take up different or opposing sides on a problem and argue for a response or
remedy different from that on the other side.

Drama: aprepared play in which those involved have practiced their parts in advance.

Expectations. a method by which participants say what they hope to get out of an exercise or
program.

Facilitator: thegroup leader who isclear onthe exerciseto be followed, the questionsto ask, and
the objectives of the exercise.

Floating: when participantsbreak up into small groupsfor discussion, thefacilitator and volunteers
movearound (float) in aquiet way from group to group checking if everyoneisclear on the
guestions and reminding people how much time they have | eft.

Go-arounds: all participants get achanceto speak without interruption, one at atime, for example,
going around the entire group and missing no one.

|cebreakers. an activity, usually at the beginning of a session, to get people to loosen up and relax,
for example, by shaking hands and introducing themselves to others.

Inputs. aplanned talk by the facilitator or someone else, usually of short duration.

Participant: thosein the learning group who are necessarily involved in the activity of an exercise
and who aretreated by thefacilitator and other participants asequals, not passive students
absorbing knowledge.

People Wheel: people stand in two circles of equal numbers, one inside the other so that each
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personintheinsidecirclefaces someoneintheoutsidecircle, e.g., tointroducethemselves.
The wheel can rotate (Ieft or right) so that each person has addressed each other personin
the group on a one-on-one basis.

Roleplay: participants become "part of the action™ by pretending to act a particular role, e.g., that
of apolice officer or of ahuman rightsvictim, but theroleis not practiced beforehand (as
in drama). (See Sample Methods, below)

Reporting back: when participants have broken up into small groups, one person should report back
tothelarger group theresults of the small group discussion or the decision of the small group
deliberations

Soeaking from Experience: One of the participants talks about his or her experience of theissue or
problem you are discussing.

Talking Circle: all participants arrange chairs or otherwise sit in a circle so they can see each
participant face to face.

SAMPLE METHODS

Expectation Setting. This exerciseis useful at the beginning of the program and sometimes at the
beginning of an exercise. Thefacilitator startsthe program and each exercise by introducing
the subject matter and the scope of the session. Against thisbackground, thefacilitator asks
what the expectations are of the participants, given the subject matter identified. The
facilitator should ensurethat people offering their viewsdo not spend too much time making
speeches, but the facilitator should act as if there can be no "wrong answers' to this
guestion. To demonstrate that s’he has been listening, the facilitator should very briefly
summarize the groups expectations in relation to the topic covered.

Discussion Exercise. Discussion can be very informal and conversational, or it can be quite
structured. In ahighly structured discussion, the aim of the exercise is for participants to
practice arguing in support of apoint of view and then, after hearing what the other side has
to say, to have achanceto changetheir position. (1) Divide participants up into two equal
groups. Have the groups sit opposite the others. (2) ask each group to take up one side of
adiscussion, for example one group will argue that having access to clean tap water is a
human right and the other group argues it may be a desirable policy but not a human right.
The participants have no choice which group they go into, thus they may have to argue a
position with which they do not agree. (3) Give each group timeto preparetheir arguments.
Each person in the group must prepare one argument to support their side. Thisis because,
when the time comes to discuss the issue with the other side, each person in the group will
have only one chanceto talk. (4) When theteams are ready, the two sides come together
in the big group on opposite sides of the room and the discussion starts. Each side gets a
chance to give one argument, starting with the team in favor of water access as a human
right. Then, you carry on giving each team achanceto talk until everyone has had a chance
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to speak. Whenthisisfinished, say to peoplethat they now may crossover to the other side
if they want to support that side. Thusthey go to the sidethey actually agreewith. Or athird
group may form of those who are undecided. End up by asking the people who changed
sides to say what arguments made them change their position and also say what else they
learned from the exercise.

Listening Exercise: The aim of this exercise is to encourage people to listen to the arguments of
others and to learn how to summarize important pointsin a short time. That can be done
quite simply by asking each person making a point to begin by very briefly summarizing the
position of the previous speaker. Anaternative complex methodisasfollows: (1) Divide
people into small groups, for example of 2 or 4. (2) Ask each group to take sides on a
particular issue with an equal number on each side. For example, A has to argue that
women's human rightsrequire that acts of domestic violence by ahusband should be treated
as a crime and a matter for police intervention, and B argues that such action is a private
matter and should not be reported to the police. (3) One person from side A briefly gives
the first argument for a public remedy for women'’s rights. (4) Someone from side B
initially must summarizevery briefly A'sargument, and then present thefirst argument from
side B. (5) Side A summarizes this point before giving their next argument. The exercise
continues in the same way until the timeis up.

Problem-solving Exercise: This exercise is useful asthe "wrap-up” for most exercises, and may
simply consist of identifying as many solutions as the group can imagine and then setting
priorities among them. A more complex method for practical problem solving is for
participants or groups of participants to come up with a step-by-step approach to the
problem, and write down their approach or have a volunteer report back (See definition
above). Aninteresting activity for problem solving involves the comparison of different
approaches. (1) Divide the participants into two or more groups, each given the same
problem, for example, preparing recommendations to make to their local/provincial
representative about considering that the local radio station does not broadcast in the
language of alocal minority group. (2) Give each group plenty of time to work out their
approach. (3) Report back the approaches. (4) Open a genera discussion about which
approach was more consistent with the human rights of minorities.

Roleplay Exercise: Roleplay can highlight issuesin an exciting way. In arole play, participants
act without any previous practicing. Inother words, they become part of the action and part
of the exercise is to assess afterwards their response to being thrown into a situation. A
simpleroleplay might begin by the facilitator asking: who has witnessed or been involved
in anincident of police abuse? The victim or witness then may be asked, perhapswith the
help of oneother (the policeofficer) to reenact theincident with feeling. Inamore complex
roleplay, severa participants may be involved. For example, imagine you are a young
woman whose parents are dead and who is facing poverty and hunger. She has decided to
go into prostitution. Before she takes this tragic step, she tells her friends about her
decision. One of them reacts in a hostile way, another sympathetically, but explaining the
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hazards of contracting the HIV virus leading to AIDS disease. Another argues that she
should seek out other family membersfor help. Another that she will never associate with
her again if shegoesinto prostitution. (1) With such anemotional roleplay, thefacilitator
must clearly explain what will happen beforeyou start, and ask peoplefor their cooperation.
(2) Theroleplay should be done slowly. If it istoo rushed and everyone talks at the same
time, people get confused and will not learn alot fromtheroleplay. (3) After the acting out
of the problem, turn over discussion to everyone, to assess whether they think there are
human rights issues involved. (4) Ask the group how they would like the problem to be
dealt with and how the role play should end, taking identified human rights into account.
Complete the role play based on the ideas coming out of step (4).

5. Making Changes to Suit Your Target Group. carefu
planning of human rights education programs should assess the target groupsidentified for training
and popular education. Such groups may be women, children, the rural poor, the disabled, etc. In
selecting atarget group, NGO sponsors should also assess the facilitators by considering the issue
of whoisteaching. Research findingsin social psychology, say that change agents encounter more
difficultiesintroducing innovation into groups through reliance on outsiders to the exclusion of in-
group participation. [E. Katz and P. H. Lazersfeld, Personal Influence (Glencoe, ILL: The Free Press,
1955)]. Facilitatorswill ideally have some “in-group” relationship to the targeted students, such as
ethnic, cultural, linguistic, minority and (for women’ sgroups) gender affinity. Onceyour group has
decided upon the “target group” it wishes to reach, the exercises in this book present numerous
choices and models which can be culturally mediated, adapted and changed, taking into account
teaching objectives, the profile of the participants (culture, age, socio-economic status, literacy,
etc.), and other practical matters such as the educational setting and facilities.

Irrespective of the profile of the participants, several exercises below (1,2,5, 7 and 13) are
basic and foundational for introducing human rights education to any target group. Other exercises
(7,9,23, and 24) supply models for groups especially concerned with empowerment objectives.
Some exercises are designed to emphasi ze the rights of specific groups such as:

> women (6,8,15,16 and 20)

> children (3,4,10,11,14, and 17)

> minorities (7,13,15 and 22)

Various exercises may be selected because they involve issues of importance for civil rights and
governance, such as:

> rule of law (5)

> civil society (9) and democracy (4 and 21)

> the police and fair criminal justice (12 and 21)
> the media (18)

Other exercises are appropriate for target groups concerned with social and economic rights:
> human rights related to our common environment (6)
> basic needs such as food (14), health care (14,18), housing (23)
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> poverty (10, 11) and development (19)
> the needs of the disabled (22)

Exercise 23 specifically invites participants to join with facilitators in designing their own popular
educational lessons. Inthisspirit, usersof thisbook should feel freeto pick and chose, modify and
amend, consistent with community needs and educational creativity.

Popular Education for Human Rightstreatsissuesof importanceto peopleall over theworld,
but each group will have their own concerns, issuesand priorities. The facilitator isresponsiblefor
assessing the human rightsissues with which participants are locally concerned and al so for finding
waysto incorporatethem into the exercisesused. Thus, if participants are concerned with issuesnot
covered in this trainer’s guide, such as language rights, property rights, land distribution,
discrimination against gays and lesbians, participation in development projects, etc., then the
facilitator should add new sessions or alter the exercises below to take these into account.

Whilethis guide provides many structured exercises with specific topics and scenarioslaid
out for facilitators’ consideration, they should seethese exercisesasdesigned to stimulate creativity,
offer choi ces, and suggest possiblewaysto movetoward understanding and exercising humanrights.
Thus the facilitator must remember that the teaching sessions belong to the participants, and
ultimately, they should determine what is discussed. The facilitator’ sroleisto:

keep the discussion relevant to human rights,

avoid inappropriate argumentation,

maintain a safe environment for everyone,

provide aforum for interactive learning,

encourage the development of plans for activities at are respectful of human rights and
designed to implement the human rights of the participants.

v v v v v

Popular Education for Human Rights must be culturally mediated. This means that the
facilitator should becreativein drawing upon local folklore, theater and thearts, community history,
mediaevents, etc., that constitute the common experience of the participants. In discussing human
rights issues, facilitators should be sensitive to the fact that the problems and issues people face on
adaily basisare ofteninherently conflicted, for examplein the contrast between human rightsnorms
and traditional local practices. Moreover, sometimes, human rights claims, such as the right to
privacy versus rights of free expression, are at odds with one another. The facilitator should not
avoid discussion of these clashes, but rather encourage open discussion. Such experience by the
participants promoteindependent and critical thinking, for example about the conflictsbetween what
should be and what is, and the difference between international human rights standards and local
cultural practices.
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STEP ONE

Respect for Human Dignity and the Need for Fair Rules

MORAL VALUE 1: RESPECT FORHUMAN DIGNITY

EXERCISE 1, '"WHAT ISHUMAN?" =

Overview: Thenormsfor thisexercisearehuman dignity expressed by affirmation of oneself
(thinking positively about your self) and others. Theissueon which tofocusisdisrespect for
others based on a failure to appreciate that in our human dignity we are all alike This
exercise should initiate participants to an awar eness of humans as self-conscious, reflective
beings, ableto communicate and decide, and whose shared human dignity deservesrespect,
as stated by the Preamble of the Universal Declaration of Human Rights.

Objectives. Participants should:

> become aware of their humanity

see themselves as related to other people

formulate notions of human dignity

understand the language of the Preamble of the Universal Declaration of Human Rights.

v Vv VY

Procedures. Use an icebreaker method, such as the “people whedl” (see definitions above) to get
started. Thefirst two activitiesin thisintroductory session should takeabout ten minutes. The other
steps twenty minutes or more. More time is needed for step 5. If the group is small enough,
organizea"talking circle," gitting onthefloor or in chairs arranged so everyone can see the face of
everyone else.

Materials: (1) A plant or someliving
thing within view of al. (2

Preamble to the Universal =
Declaration of Human Rights % é
( A

12 This exercise is adapted from Reardon, Educating for Dignity, op.cit., pp.25-26; and
Amnesty International British Section, The Universal Declaration of Human Rights (Human Rights
Education Resources Notebooks, (1987), pp. 3-4.
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Sequence: Step 1. Usethe* people wheel” method (see Definitions) of getting every participant to
meet every other participant on an individual basis.

Step 2. Form a"talking circle,” (see Definitions) explaining that thisisaway to have discussions
about important things. Even though individual introductionswere madein Step 1, go around the
circle and have everyone state his or her name loudly and firmly so that the person is introducing
herself or himself to the entire group. Speaking strongly and positively in this way is known as
affirmation. Usually, shynesswill become evident, so make clear that wewill go around the circle
stating our name loudly and this time with a strong gesture, such as an uplifted hand, athumping
of the fist, and clapping by the group for each such gesture.

Step 3. Ask each participant to think quietly for a minute and decide on the one quality about
herself/himself they think istheir best quality and nameit with just one or avery few words: being
generous, a loving parent, hard-working, sharing with those who have less, etc. Note that we all
have good qualities. Ask the participants if the quality they have identified for themselvesis one
they respect in others. What does it mean to say you respect yourself and you respect others. If
others have different good qualities than yours, do those others still deserve respect?

Does every human being deserve respect? Why?

Step 4. (Optional, depending on time available and sensitivity of the participants.) Ask if any of
the participants can recall some time when they felt hurt because someone did not seem to respect
them. Theseinclude things people have said about usto make usfeel afool or stupid or silly, such
as "It'sno usetaking to him, he'stoo busy dreaming.” Try and remember one or two such hurtful
statements. Why do people put each other down? Is it because the things they say are true or
because they do not respect one another, both or neither? Isyour dignity hurt when others do not
respect you? How doesit feel to you? What do you mean by dignity?

- Step 5. Tell the participants that everyone
o present isahuman being, and ask if they can

name other living creatures. Ask how

human beings differ from other such

creatures. In groups with adherents of

A\ particular religions or philosophies, the

\ / discussion could include the ethical and

spiritual considerations about human beings

that are integral to their respective beliefs.

The facilitator should review the differences noted and should emphasize that human beings
communicate to others with words, not just afew sounds, aswith variousanimals. Second, we
make choices. We can _decide alot more about our livesthan various animals can. What does that

mean in our daily lives? Ask if participantsagreethat thisview of human beings meanswe have
to learn how to use words well and how to make good choices.
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Step 6. If weusewordscarefully, andif we say that all human beings deserve respect becausethey
al have human dignity, then what dowe mean? Explainthatin 1948, after aterrible war --the
global sufferingin World War I1, al the countriesin the world agreed on some wordsthat said that
it would be a more peaceful world if every human being respected the dignity of every other
human being. Explain that today, your country, like other countries, has agreed to these same
words. What do the words [of the Universal Declaration of Human Rights] mean when they say:
"...recognition of the inherent dignity ... of all members of the human family is the foundation of
freedom, justice and peace in the world." Share the language of the Preamble of the Universal
Declaration. Usinga"go-around" method, ask if participants can think of one examplewhereby life
in their community would be more peaceful if greater respect were shown among people towards
each other?

Appendix to Exercisel. The Preamble of the Universal Declaration of Human Rights (1948)

Whereas recognition of the inherent dignity and of the equal and inalienable rights of all
members of the human family is the foundation of freedom, justice and peace in the world,

Whereas disregard and contempt for human rights have resulted in barbarous acts which have
outraged the conscience of mankind, and the advent of a world in which human beings shall enjoy
freedom of speech and belief and freedom from fear and want has been proclaimed as the highest
aspiration of the common people,

Whereas it is essential to promote the development of friendly relations between nations,
fundamental human rights, in the dignity and worth of the human person and in the equal rights of men
and women and have determined to promote social progressand better standards of lifein larger freedom,

Whereas Member States have pledged themselves to achieve, in co-operation with the United
Nations, the promotion of universal respect for and observance of human rights and fundamental
freedoms,

Whereas a common understanding of these rightsand freedomsis of the greatest importancefor
the full realization of this pledge,

Now therefore, THE GENERAL ASSEMBLY ProclaimsthisUniversal Declaration of Human
Rights as a common standard of achievement for all peoples and all nations, to the end that every
individual and every organ of society, keeping this Declaration constantly in mind, shall strive by
teaching and education to promote respect for these rights and freedoms and by progressive measures,
national andinternational, to securetheir universal and effective recognition and observance, bothamong
the peoples of Member States themselves and among the peoples of territories under their jurisdiction.
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EXERCISE 2, "NEEDS, RIGHTS, & HUMAN DIGNITY"

Overview: It isimportant to link basic human needs with human rights in order for the
concept of human rightsto gain acceptance and under standing. The Universal Declaration
of Human Rights (UDHR) should initially be introduced in accessible language. Raising
elementary questions about therange of human needsand showing participantsthat thereis
aright matching every need generally getsquick acceptancefor thenotion that human rights
areimportant and can be useful.

Objectives. The participant should gain an understanding that:

> basic human needs are universal

> every identifiable human need is connected to a human right according the UDHR

> the UDHR represents a"hoped for world" supplying the goals as the basis for judging our
own society

> our society, like others, comes up short by international standardswhere needs are not met
and where human rights are violated.

Procedures. Introduce the subject of this exercise and use the expectation setting method (see
Sample Methods). Use an icebreaker method, such as the people wheel to get started (see
Definitions section.) Thefirst activity in thisintroductory session should take about ten minutes.
The other steps twenty minutes or more. Two sessions may be needed if the group is ready to go
beyond step 5.

Materials: The"Simplified Version of the Universal Declaration of Human Rights' (Appendix)

Sequence: Step 1. Ask the participants to help you make alist of all the basic needs that are
inherent in being a human being. This discussion can build on the previous exercise in which
human beings were distinguished by their characteristics from various animals and other living
things.

Step 2. Use the buzz group method or break up participants into groups, one for each need,
reporting back whether they think the one need on which they focused is, in fact, met in our
society. Characterize our society as to whether it allows individuals to meet their needs, use their
potentialities and hel ps them develop their qualities as human beings?

Step 3. Ask each group to envision and characterize the goals of a society which they think will
allow them to use and meet their basic needs and to develop their potentialities as human beings.
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Step 4. Ask each group to report back its discussion through a few words. Listening to these
presentations, thefacilitator should construct a chart divided into three columns: (1) characteristic
basic needsof ahuman being; (2) characteristics of the present society and whether the identified
needs are met for most people; and, (3) characteristics of the desired goalsfor society.

1. NEEDS 2. FACTS 3. GOALS 4. RIGHTS

Step 5. Constructing a new column (4), thefacilitator showsthe different human rights needed to
enjoy, to protect and to enhance one's dignity. Explain that for every basic need there is a
corresponding human right, first introduced in the previous exercise. Draw upon the relevant
human right by
using the Article
number and
simplified
version of the
Universal
Declaration of
Human Rights
identified in the
appendix for this
exercise.

Step. 6. Open a

discussion about

column 2, where

human rightsviolations may beidentified, and column 3, which givesaglimpse of what lies ahead
if and when human rights are finally respected, protected and promoted. Ask members of each
group previously formed to look at needs, what could be done in our society to meet basic human
needs such as food, health and housing, and to protect related human rights?
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AppendixtoExercise2 ASmplified Version of the Universal Declaration of Human Rights (1948)

1. All human beingsareborn freeand equal. We are all the samein dignity and rights and have the same
rights as anyone else. Thisis because we are all born with the ability to think and to know right from
wrong, and so we should act toward othersin a spirit of friendliness.

2. Everyone should have the samerights and freedoms, no matter what race, sex, or color he or she may be.
It shouldn't matter where we were born, what language we speak or what religion or political opinions
we have, or whether we are rich or poor.

3. Everyone hastheright to live, to be free and to feel safe.

4. The buying and selling of people iswrong and slavery should be prevented at al times.

5. No oneshould be put through tortur e, or any other treatment or punishment that is cruel or makes the person
feel less than human.

6. Everyone hasthe right to be accepted everywhere as a per son, according to law.
7. You are entitled to be treated equally by the law, and to have equal protection of the laws.

8. If your rights under the law are violated, you should have the right to have fair judges who will see that
justiceisdone.

9. You should not be arrested, held in jail or thrown out of your own country for no good reason.

10. In case you haveto go to court, you have the same rights as anyone else to afair and public hearing by
courts that are open-minded and free to make their own decisions.

11. If you are blamed for a crime, you should be thought of as innocent until you are proven guilty. You
shouldn't be punished for something you did which was not illegal when it happened.

12. No one should buitt into your privacy, family, home or mail, or attack your honesty and self-respect for no
good reason.

13. Within any country you have the right to go and live where you want. You have the right to leave any
country, including your own, and return to when you want.

14. You have the right to seek shelter from harassment in another country.

15. No one should take away your right to the country whereyou're from.

16. Grown men and women havearight tomarry and start afamily, without anyonetrying to stop them because
of their race, country or religion. Both have to agree to marriage and both have equal rightsin getting

married, during the marriage, and if and when they decide to end it.

17. Everyone hastheright to have belongingsthat they can keep alone or share with other people, and no one
should take your things away for no good reason.

18. You may believewhat you want to believe, have ideas about right and wrong, and believe in any religion
you want, and you may change your religion if you want without interference.
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25.

26.

27.

28.

29.

30.
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Y ou have the right to tell people how you feel about things without being told to keep quiet. Y ou may read
the newspapersor listen to the radio, and you have the right to print your opinions and send them
anywhere without having someone try to stop you.

You have theright to gather peacefully with people, and to be with anyone you want, but no one can
force you to join or belong to any group.

Y ou have the right to be one of the peoplein your government by choosing themin fair elections where
each vote countsthe same and where your voteisyour own business. Because peoplevote, governments
should do what people want them to do

Asaperson on this planet, you have theright to have your basic needsmet so you can live with pride and
become the person you want to be; and other countries and groups of countries should help.

Y ou should be able to work, choose your job, join aunion, have safe working conditions, and be protected
against not having work. Y ou should have the same pay as others who do the same work without
anyone playing favorites. Y ou need decent pay so your family can get by with pride, and that meansthat
if you don't get paid enough, you should get other kinds of help.

Everyonehasaright torest and relaxation, and that includes limiting the number of hours required to work
and allowing for a holiday with pay oncein awhile.

Y ou have aright to have what you need to live adecent life, including food, clothes, a home, and medical
care for you and your family. Y ou have the right to get help from society if you're sick or unable to
work, or you're older or awidow, or if inany other way you can't work through no fault of your own.

You have aright to education. At least in the early years it should be free and required for all. Later
education should be there for those who want it and can undertake it. Education should help people
become the best they can be and to respect the human rights of othersin a peaceful world.

Y ou havetheright to joinin and be part of theworld of art, music and books, soyou should enjoy thearts
and share in the advantages that come from new discoveriesin the sciences. If you have written,
made or discovered something, you should get credit for it and get earnings from it.

Everyone has the right to aworld where rightsand freedoms ar e respected and made to happen.

We adll have aresponsibility to the place where we live and the people around us, so we have to watch out
for each other. To enjoy freedom, we need lawsand limitsthat r espect everyone' srights, meet our

sense of right and wrong, keep peacein the world, and support the United Nations.

Nothing in this statement means that anyone may weaken or take away our rights.
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MORAL VALUE 2: LEARNING RULES

EXERCISE 3, "RULESFOR PROTECTION"

Overview: Theconcept of law asa social mechanismfor assuringjusticeand protectinghuman
rights should be introduced early in developing notions about human rights because r espect
and protection for human rightsultimately rest on ruleof law. Rulesarean essential part of
all organized society and, in part, areneeded to protect peoplefrom harm. Nevertheless, the
facilitator must be careful not to insinuate approval for blind obedienceto authority. Rules
are (1) for protection, and (2) rulesarefor fairness (asexplored in the exercise after this

one).

Objectives: Participants will reflect on three notions connecting rules and protection:

> (1) the need for and the function of rules to guide social behavior and to help shelter
people from harm;
> (2) the needs of children, the duties of those who care for them, and

> (3) corresponding rights of children.

Procedures. Use the brainstorming techniques and buzz-group methods (for groups of more than
20) to elicit ideas and compare participant lists of the needs of children with the List of Children's
Rights derived from the 1959 Declaration on the Rights of the Child..

Materials: (1) Listof Ten Principles of Children's Rights (1959 UN Declaration)

Sequence: Step 1. Organize a brainstorming session, asking participants to think about the need
for and purpose for rules, whether the rules are for the family, for the community, or for usein
games. "Buzz-group procedures’ may be hel pful for alargegroup. Thefacilitator liststheresponses,
clustering them under the headings of "protection” and "fairness.” .

Step 2. Explain to the participantsthat all the things they said relate to two big ideas. Theseideas
are protection and fairness. We haverulesfor games so that thegamesarefair to all the players, and
to help prevent peoplefrom being hurt in games. Rules

at home can help us to keep our places neat, sanitary 7 /3\«- \/C\)
and in good order, thereby protecting the health of the N A0 \
family. Rules can help us learn in school, keep our / 4/( és
neighborhoods and streets safe, and help protect people f{

from harm. Explain that good rules help us get along - ’(/

with other people and to take responsibilities and duties ©

seriously. Ask for some examples of rules that are
supposed to protect people from harm.
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Step 3. Ask the participants to think about the rules parents usein the family. How aretheserules
designed to protect children? Encourage the participants to reflect on the needs of children in
relation to the rules families make up to protect the child. Ask the participantsto imagine that they
areinvited to celebrate the birth of anew baby. Everyone who comes to the celebration is asked
to bring agift that will represent something the baby will need: blankets, clothes, some food, and
whatever they think the baby should have for a healthy
andhappy childhood, etc. Use 0 a"talking circle" procedure
to identify the gifts and to link them with the needs they
are designed to meet. The @ w mg facilitator makes a list of
the needs of the child based on discussion of the gifts and

the baby's health, safety,
development, etc.

which ones are necessary for
happiness, future N
Step. 4 Facilitator input: Tell the participants about the
Declaration on the Rights of the Child and that the people from all over the world who wroteit in
1959 wereinvolved in making alist of wishes for abetter world to protect children. Look at theten
items on thelist of children'srights. How does thislist relate to the list of needs developed by the
participantsin step 3.

Step 5. Review thelist of "Needs of the Child" and "Rights of the Child." Explain that rights are
rules that say that peoples needs should be met, honored and protected. The facilitator should
observe that many children are without these things. Ask if children they know have the thingswe
think they have aright to have? Conclude the discussion by asking participantsto think about their
List of Wishes for a better world for children. Would it include rights that are not in the
"Declaration on the Rights of the Child."

Step 6. Ask participants to share ways they know of where individuals, groups of individuals or
nations havetried to help deal with some of therights of children, especialy when their needs have
not been protected. Ask what the participants could do to help? What will they do?

AppendixtoExercise3: TenPrinciplesfromthe UN Declaration onthe Rightsof the Child (1959)

1. Theright to equality, regardless or race, color, sex, religion, or national or social origin

2. Theright to develop physically and mentally in a healthy manner

3. Theright to a name and nationality

4. Theright to adequate nutrition, housing, and medical services

5. Theright to special careif physically or mentally challenged

6. Theright to love, understanding and protection

7. Theright to free education and to play and recreation

8. Theright to be among the first to receive relief in time of disaster

9. Theright to protection against al forms of neglect, cruelty, and exploitation.

10. The right to be raised in a spirit of tolerance and peace as a member of the universal human family.
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EXERCISE 4, "MAKING OUR OWN RULES®

Overview: Peoplereadily grasp an understanding of theneed for social limitsset by rulesand
laws. As attitudes mature and values become mor e sophisticated, people come to expect not
only fair and protectiverules, but rulesthey haveparticipated in formulating. Thestandards
of human rights are generally found in constitutions, charters, conventions and covenants.
Thesearerulesthat have been developed thr ough the participation of peoplecomingto agree
on the standardsthat apply to them; assuch, they reflect a " social contract.”

Objectives. Participants will:

> be introduced to a process of cooperative learning (they have input on the rules relating to
their learning sessions

> reflect on the need for and the function of rulesto guide social behavior

> develop a "socia contract” for their own human rights education sessions, a pledge, by

people who are dependent upon one another, to uphold the common welfare.

Procedures. Thefacilitator will guide the group through the process of devel oping their own rules
and will be bound by them under terms of their agreement. The connection between promises and
obligations will be made, followed by introduction of provisions of the Convention on the Rights
of the Child which most states have agreed to and thereby promised to implement.

Materials: (1) A set of rulesfor fair and orderly sessionsinitially drawn up by the facilitator. (2)
Article 32 and 34 of the Convention on the Rights of the Child

Sequence. Step 1 Thefacilitator reportsaproposed list of rulesfor the group, for exampledrawing
upon the "Guidelines for Facilitators,” in this handbook. These might include a statement on: (1)
our sessionswill last (time), and wewill not go overtime; (2) we will not get into arguments
but try to et everyone's views be considered; (3) wewill treat everyone respectfully, evenif wedo
not agree with them; (4) wewill not interrupt others when they are speaking; (5) we will change
the rules if we think they are unfair; etc. Read the proposed rules to the participants and ask them
to decide which one they think is especially important.

Step.2. Group the participants according to the rulesthey have selected. Try to have one group per
rule. The groups should first talk among themselves about why they think the ruleisimportant. A
facilitator might act as a'floater" among the groups. A spokesperson is chosen by each group for
"reporting back.” Allow for participants to develop rules of their own which will be put to avote.

Step. 3. Onceadll therules have been identified and accepted, tell the participantsthat rulesareaso
a kind of promise that everyone in the learning group makes to be fair and polite to show their
respect for each other. Tell them that such promises are sometimes called compacts, conventions,
or covenants. Explain that when nations make promises about the rightsthey will respect, they are
making a promise to follow arule they will honor and enforce.
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Step. 4. Facilitator input: Explain that most countries in the world have agreed to the provisions
of the Convention onthe Rightsof the Child. Itisalonglist of promiseswith 54 Articlesor sections
applying to young people under the age of 18. For example, in Article 32, the State promises to
promote and abide by: "The right of the child to protection against harmful forms of work and
against exploitation." Article 34 promises: "Protection of the child from sexual exploitation
including prostitution and the use of children in pornographic materials." These are all promises
made to follow rules designed to protect children.

Step.5. Acknowledge that promises made are not always promises kept. Ask the group to engage
in "brainstorming” to come up with alist of ways (in their own community) inwhich Article 32is
violated, and the national promiseis not kept. Break up into groups with each group focusing on
one violation of the promiseto protect children. The group should discuss what conditions explain
unprotected child labor, who isto blame; and identify one thing that could be done to remedy the
wrong.

Step 6. Repeat the process for Article 32 or 34 if time permits, except instead of discussing
explanations for the violations of rights, use the problem solving technique described in the
"Methods" section of this book. Human rights treaties among states are examples of such
agreementsto follow specific rules. For example, repeat Article 31 of the Convention on the Rights
of the Child recognizing the child’ sright to play. Read Article 32 whereit saysthe State recognizes
the right of the child to be protected from work that is. “likely to be hazardous or to interfere with
the child’' s education, or to be harmful to the child’'s health, or physical, mental, spiritual, moral,
or social development.” Ask if they know of such situations where children’s work or play
endangers them, and urge them to discuss any such problemsin the community. The participants
are aerted that not only the State but the whole community should implement this right. The
facilitator askswhoisresponsiblefor thechild's
protection, and facilitates full discussion by
drawing “circles of responsibility” as shown
here. Participants decide on the circle of
responsibility that they would like to address.
Their choice may reflect the maxim that “it
takesavillagetoraiseachild,” andinthat light,
participants engage finally in the development
of an “action plan” to protect children from
abusesin violation of Article 31, 32 or 33.

INTERNATIONAL COMMUNITY

Step 7. The facilitator then “wraps up” the
session reminding the participants of their new
commitment they have madeto help implement
the Convention on the Rights of the Child. The
action plan may includeregular meetingsamong
family members to compare information about
children’ sharmful play, e.g., near atoxic dump site, exchanging information about early signsand
symptoms of ill health from poisoning by playing in risky places. Such an action plan should
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include information on public health and other officials to contact regarding hazards to children
at work and play.

Step 8. Thefacilitator concludes by summing thingsup. Review theideathat good rules servethe
purpose of protecting people such as children, that rules are better when people have a chance to
help make them; and that we all have some responsibility to see that rules are followed. Ask if
anyone wants to dissent from the summing up or to add something left out.

Appendix for Exercise 4: Convention on the Rights of the Child (1989)

Article 31. Section 1. States Parties recognize the right of the chile to rest and leisure, to engage in play
and recreational activities appropriate to the age of the child and to participate freely in cultural life and
the arts.

Article 32. Section 1. State Parties recognize the rights of the child to be protected from economic
exploitation and from performing any work that is likely to be hazardous or to interfere with the child's
education, or to be harmful to the child'shealth or physical, mental, spiritual, moral or social devel opment.
Section 2. State Parties shall take legidlative, administrative, social and education measuresto ensure the
implementation of this article....

Article 34. State Parties undertake to protect the child from all forms of sexual exploitation and sexual
abuse. For these purposes, States Parties shall in particular take all appropriate national , bilateral and
multilateral measures to prevent: (a) the inducement or coercion of a child to engage in any unlawful
sexual activity; (b) the exploitative use of children in prostitution or other unlawful sexual practices; (c)
the exploitative use of children in pornographic performances and materials.
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MORAL VALUE 3: FAIRNESS

EXERCISE 5, " THE PEN GAME"

Overview: Citizensmust participateat all levelsof decision-makingin matter sthat affect their
lives. Thisis, however, moreobserved in rhetoricthan in practice. Similarly, lawsought to
bemadefor and by the people, not just for thefew and by elites. The purpose of thisexercise
isto show how lawsissued without taking all the peopleinto account could lead to arbitrary
and unfair decisionsand toinjusticeasaresult. Moreover, rulesthat areapplied arbitrarily
breed cynical attitudestoward rulesin general, under minethe consensual basisof good rules
and make coercive enforcement more likely. These are circumstances that erode the
legitimacy of the rule-makers.

Objectives. By the end of this exercise the participants should be able to:
» distinguish between good rules and bad ruleson the basi s of whether they arefair or arbitrary

recognize that rules of a game are very much like laws which are more just if they come
about through the approval of the people

> appreciatethat, becauseignorance of thelaw isno excusefor violating thelaw, thereforethe
law must be accessible
> identify factors that need to be taken into account in the drafting of laws, such as

accommodating felt needs, clarity of language and message, objectivity, etc.
Materials: A pen or pencil or similar item

Procedures. Participants should be seated intwo rowsfacing each other. They will only betold that
they are going to play "The Pen Game." But the rules of the game will not be explained to them.
Step 1 may not need more than 5 minutes, Steps 2 and 3 however, require at least 15 minutes each.
Step 4 should be given ample time for full critical discussion and reaction.

Sequence: Step 1. Thefacilitator will act uncharacteristically arbitrary and dictatorial, dividing the
group intwo groups of equal numbers. Perhaps even reprimand someonefor taking thewrong side,
without explainingwhy itis’ wrong.” Begin the game by passing the pen to one of the participants.
By pointing and nodding the head, encourage the first person to pass the pen on. At some point,
suddenly say the pen recipient has made error and the pen goes to the other team. The facilitator
must watch closely how, to whom and inwhich direction theinitiator passesthe pen. The mistake
identified by the facilitator can possibly be the initiator's using the left hand instead of the right or
passing it to the person on theinitiator'sright instead of theleft; or passing the pen with its cap off,
or whatever odditiesthefacilitator hasobserved. Again, with no explanation, thefacilitator should
ask the person to whom the pen has been passed to continue the game. After the second or third
pass, the facilitator will likewise announce another mistake: perhaps passing the pen to a person
of the opposite sex, or to aperson wearing aring, or to someone with grey hair; and soon. This
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way the game can be continued until finally the pen has gone through both teams. In the process,
many persons have been found at fault.

Step 2. The facilitator abruptly
announces that the gameisover, and

specifiesthat one team is the winner %
and one the loser. Separately ask 7
each team whether or not they like A )22 4
the game. The winning team often 4(\* “E)/
says they like the game. The losers (Q()j? Ol 2
often protest. /\,'l QC:] < c
Step 3. After the gameis completed - %3 (’l ;‘)‘
in the manner described above, the ( ?('C' XE\C:)
facilitator should ask: ‘5(:3 < 744
> the participants to identify (,_, ‘_/ £ \C- {
mistakes announced to have ‘S S
been committed by the [ ? —
defaulting persons J\ \

> the alleged defaulters if they
will accept their fault and
why?
> the participants to speak
whatever they feel is amiss, wrong, strange and unfair about the game.
> the participants should rule on who isto blamefor the alleged faults --the facilitator or the
declared defaulters, and why?

Step 4. Ask the participants what remedial measures should be taken to make the game fair and
just?

Step 5. Thefacilitator reads this selection from Chinua A chebe, afamous African writer who said
in his book, Anthills of the Savannah (page 45):

Worshiping a dictator is such a pain in the ass. It would not be so bad if it was
merely a matter of dancing upside down on your head. With practice anyone could
learn to do that. The real problem is having no way of knowing from one day to
another, from one minute to the next, just what isup and what is down.

Using the "go-around” method, ask the participants opinion of this excerpt by Chinua Achebe.
Doesit remind them of any of their own experiences? Explain that when acountry lives under the
rule of law, everyone should be able to know or learn what the law says, and that it should be
enforced without arbitrary action by those who are powerful.
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EXERCISE 6, WANGARI: HUMAN RIGHTSHERO

Overview: Every society hashuman rightsherosand heroines. Inthiscase, aKenyan woman
devoted to national development and preservation of the environment encountered unfair
social and political obstaclesin the way of her good cause. Nevertheless, by linking with
others, shepressed on in waysthat benefit usall, asserting her human rightseven under the
most difficult circumstances. The Greenbelt Movement, an environmental women'snetwor k
which shestarted, hasspread worldwide, despiteharsh opposition from powerful eites. The
Greenbelt Movement has members and activists in Africa as well as North and South
America, Europe, and the Asia Pacific Region. If the facilitator has accessto the internet,
please note that the British Broadcasting Company has given Wangari Maathai a forum to
lecture on *“Poverty: A Perspective of an Environmentalist,” heard on:
http://www.bbc.co.uk/worldservice/featureswor Idlectures/weekl.ram In this lecture, she
explainsthat the Greenbelt M ovement hasbegun aglobal program of civiceducation, inwhich
participants analyze the impediments to improving the environment, which often spotlight
problems of gover nments not being accountable, transpar ent, and responsive to the people.

Objectives. The participants learn from this exercise:

> an appreciation for the need for people to work for the common good of all

> an understanding that asserting your rightsmay result inresistance, but it isimportant to keep
trying

> an understanding that gender stereotyping isunfair, and that unfair rules are found in social
aswell as political action

> aresolveto link human rights learning with action for good causes such as preservation of

the environment and a commitment to democracy

Procedures. Elicit from the participants their own experience with problems of the unfair
application of social rules and/ or legal rules. Ask for examples of unfair gender stereotyping,
socia pressure to discourage doing what you think is the right thing in helping others, aswell as
unfair police action.

Sequence: Step 1. Tell the participants they are going to hear a true case study about a human
rightsheroine in Kenya. Have agood quality tape recording of the case, preferably read slowly and
clearly by awoman reader. Alternatively the facilitator can read "Wangari's Case" set out in the
next step.

Step. 2. Read or play atape recording of Wangari's Case:

InJune, 1977, Wangari Maathai planted 7 treesin memory of Kenyasnational heros.
In doing this she started amovement called the Greenbelt Movement. By 1992, this national
movement of over 50,000 women had planted over 10 million trees and saved thousands of
acres of topsoil. Today it has membersall over theworld. It has spread to other countries and
received an environmental award from the United Nations. The Greenbelt Movement plants
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treesto stop soil erosion, useasfuel, beautify, and earnincomefor itsmembers. They support
tree nurseries organized and run by women who raise and sell seedlings to be planted on
Kenya's public and private lands. They plant multipurpose trees, such as oranges, avocados,
and olives, which can be used for food and fuel. They also plant indigenous trees, such as
baobab, fig, and acacia, which had been uprooted since the arrival of colonial powers.

Although Wangari and the Greenbelt Movement are doing good work that helps
everyone, she said: "You cannot fight for the environment without eventually getting into
conflict with people in power." For her, an environmental movement is part and parcel of
Kenya's pro-democracy movement. It seeksto help people regain control over what happens
to their land and to ensure their involvement in determining the direction of the nation's
development. But thishasnot been apopular goal among K enyaspoliticiansand authoritarian
rules, and Wangari has suffered as aresult.

Bornin 1940, Wangari haslong been interested in promoting changesin her country.
She was the first Kenyan woman to become a professor of biology in Kenya. She also isthe
mother of three children, but her husband has |eft because of her activism. Influential women
showing strong | eadership have adifficult timein this society that haslong been dominated by
men; and her husband, a politician, was accused by other politicians of being "unmanly" for
not controlling hiswife.

In 1989, Wangari criticized the Kenyan government by leading a fight against the
President's effort to build a 60-story office building, plusafour story high statue of himsdlf,
and to do so in the middle of adowntown park. She convinced the donorsfrom Great Britain,
Denmark and Japan to withdraw their financial support of the project, and she also led
opposition to the President's plan'sto destroy 50 acres of forest outside of Nairobi so that roses
could be grown for export.

In 1992, Wangari and other members of her group joined a hunger strike by women
in Nairobi's Uhuru (Independence) Park who were campaigning for the release of all the
political prisoners whom the President had sent to jail for criticizing him and even some who
werejailed for working to improvethe environment. Riot police chargedthe crowd inthe Park,
and tear-gassed and clubbed many of them, including Wangari. She wastaken to the hospital
by friends and supporters. But even from her hospital bed, she called ameeting of journalists
to criticize repressive political leaders and to reaffirm principles of human rights and of the
importance of saving our natural environment from spoiling and destruction. Wangari has
recovered from her police abuse and is active today in promoting the Greenbelt Movement all
over theworld. Her followers say that it goes to show what one person can do

Step. 3. Explainthat the case study isall about peopletrying to do good things even when therules
areunfair. Notethat thisisthe history of areal personin Kenyawho is continuing her work today.
Ask if participantsif that admire Wangari or if they think she was foolhardy and too daring.



Step.4. Open up adiscussion of the case, asking the participants to help the facilitator to make a
list of al the unfair things that happened to Wangari. How do these unfair things show the misuse
of rules? Are they connected to human rights violations? What are some of the human rights
violations involved in Wangari's case?

Step. 5. Ask the participants how they would like the case study to end? Isit possible for these
same kinds of thingsto happen in our country? If Wangari were acitizen of our country, and these
things happened here, what are some of the things you could do about them. Use a"go-around"”
method to wrap up this discussion.
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STEPTWO
Links between Human Rights and Responsibilities

MORAL VALUE 4: SOCIAL SENSTIVITY

EXERCISE 7, "THE SENSITIVITY GAME"

Overview: Everyoneisburdened with onekind of disadvantageor another, comparedtoother
people. Animportant step in theconsciousness-raising of rights-sensitive peopleisdeveloping
their ability to reflect on their own position in life and empathize with others who have less
advantages or who are faced with different challenges.

Objectives. Participants are

> sensitized to real-life situations where there is an encroachment on their dignity and that of
others around them.
> expected to develop an affective as well as cognitive understanding of dignity, defined as

having their human rights protected and respected.

> enabled to appreciate the relative position of othersin society in relation to their dignity.
Thisiswhat the UDHR (Article 1) meansin calling all persons to act towards one another
in aspirit of brotherhood.

Procedures: This gameis best played in alarge room. Ask the participantsto line up at a starting
areafor "the sensitivity game." Explainthat thegoal of thegameisto find out who among themwill
reach the finish linefirst. Identify the finish line 10 steps forward. The goal isto promote critical
understanding of the diverse circumstances of people in society by identifying factors as to why
some do and othersdo not reach thegoal. Thefacilitator should make adjustmentsto suit thetarget
group, for example changing the number of participants, the number of stepstaken, the questions
asked and space used.

Materials: The UDHR, Articles1, 2 and 25. An open space is needed sufficient for participants
to stand in the center and move back 12 steps or forward 12 steps.

Sequence: Step 1. After everyoneisin a center starting area, ask a series of questions, connected
with required moves --so many steps forward or backward.
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> Did any among you have parents at your birth who had money enough to support you as a
child? Take 2 steps forward
> Who among you was born with or has acquired a physical disability? Take 1 step back.

> Who among you have a house and lot? Step 2 times forward.

> Whom among you have amonthly incomethat you think is adequate for your family needs?
Step 3 times forward.

> Who among you belong to a community group that you feel suffers from discrimination?
Step back 3 times.

> Who among you have adequate health care and clean water for your family? Step 3 times
forward.

> Who among you are women? Step back 3 times.

> Who among you have parents who are unemployed or underpaid? Step 2 times backward.

> Who among is unemployed? Step back 3 times.

> Does anyone here have a pension scheme? Take 2 steps forward.

Step 2. Ask the participants. (1) What do the starting and the finish lines represent? (2)Now that
you know where you stand, how do you feel? Why do you feel good? bad? What do you feel about
the others? Isit okay to be at the back? (3) Why do you think some are in front of the line and
some are lagging behind? How do you account for this? (4) Do youthink it isjust and humane that
some arein front and some are at the back? (5) Why do you think some situations ask you to step
forward not backward and others backward and not forward? (6) What do you think are the needs
of those who have not reached the finish line?

Step.3.  Facilitator: Synthesize the answers of the participants by noting that the starting line
represents human dignity that people inherently possess on a basis of equality. We have to protect
our dignity. Atthestarting line, weareall born equal because we possess human potentialitiesthat
we haveto develop to the fullest. But from birth and aswe go through life, there are factorswhich
hinder us from attaining our full potential. That is why we occupy different distances. Ask for
comments and discussion about the fact that some enjoy full human rights and othersdo not. Draw
attention to Articles 1 and 2 of the UDHR
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Step 4. Explainthat thefinishlinerepresentsfullness of being human. Our human dignity protected
and respected. Itiswhat weall aspirefor. Thedistance betweenthestarting andthefinishlinestells
usthat we need acertain standard of living to enable usto protect our dignity. What constitutes such
living standards is what we call human rights. Draw attention to Article 25 of the UDHR.

Step 5. Ask those who found themselves furthest behind what they could do to move forward?
Ask those over the finish line what they could do to help some of those behind.?

Step 6. Facilitator: Conclude with a discussion about the idea that wherever a participant finds
herself/himself standing, their dignity deservesto be equally respected and protected.

Step 7. Ask thosewho are closest to or over the“finishline” if they have any sense of responsibility
for those left behind? Are there any positive ways they can act on those responsibilities?

Appendix for Exercise 7, The Universal Declaration of Human Rights (1948)

Article 1. All human beingsare born free and equal in dignity and rights. They are endowed with reason
and conscience and should act towards one another in a spirit of brotherhood.

Article 2. Everyone is entitled to all the rights and freedoms set forth in this Declaration, without
distinction of any kind, such asrace, color, sex, language, religion, political or other opinion, national
or social origin, property, birth or other status.

Article 25.  Everyone has the right to a standard of living adequate for the health and well-being of
himself and of his family, including food, clothing, housing and medical care and necessary socia
services, and the right to social services, and the right to security in the event of unemployment,
sickness, disability, widowhood, old age or other lack of livelihood in circumstances beyond his control.
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EXERCISE 8, BRUTALITY ISNOT A FAMILY MATTER

Overview: TheUnited Nationsproclaimed 1975 asthel nter national Women’sY ear and 1975-
85 asthe United Nations Decade for Women. Nevertheless, even during that decade, while
feminist writer s, scholar sand women human rightsactivistsincreasingly reported on shocking
incidents of violence against women, there was a consistent effort on the part of law
enfor cement and justiceinstitutions, legislator sand lar gesector sof public opinion todeny the
existence of violence against women. To overcomethis®masking” of therealities of violence,
human rights education by, for and about women isimportant. AccordingtoMaria Suarez-
Toro and Roxana Arroyo, the object of such education is to contribute to civil society’s
movement towar d a deep transfor mation to respect and protect everyone' shuman rights. To
do thisthefirst step isto make thetruth plainly understood, and to identify the main rights
that have been denied, hidden, and disregarded in women’sdaily lives. [Maria Suarez-Toro and
Roxana Arrayo, “A Methodology for Women’s Human Rights Education,” in George Andreopoul os and
Richard Pierre Claude, Human Rights Education for the 21% Century (Philadel phiaand London: University
of Pennsylvania Press, 1997), pp. 107-109.]

Objectives. By the end of thisexercise, the participants should:

> demonstrate a serious concern for violence against women as a human rights violation
> show analytical skillsin sorting out myths from facts

> be able to bring their new perspectives on violence against women into their daily lives
>

offer recommendations about action plans for change directed toward problems of violence
in the community

Procedures. The facilitator will quiz the participants on their view of myths and facts about the
scope and causes of domestic violence. A hypothetical scenario is presented and should supply the
facilitator with the basis to prompt participants to distinguish correctly between the allegedly
contending rights to privacy and the right of women to be free from violence, even in the domestic
setting.

Materials: UN Declaration on the Elimination of Violence Against Women (1993)

Sequence: Step 1. Facilitator, note that in many societies, domestic violence is a*“taboo subject,”
off-limitsfor discussion. Ask participants views on the subject, and then notethat silence on this
topic isreinforced by myths, falsehoods and popular misconceptions.

Step 2. Go through a process of contrasting myths and facts by reading a myth statement and
getting participant's response. Then tell them the fact statement --again asking for response. Each
time the participants get the correct fact statement, draw abar line through the circle of “violence.”
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Myth: Domestic quarrels, beatings, and fights are characteristics of the lives of uneducated and
poor people, membersof lower social classesandinhabitantsof slums. For peopleof higher
economic cultural or education classes, such occurrence are more rare.

Fact: Violence against women does not know any borders. It happens everywhere in all social
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Fact:
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Fact:

classes and groups.

Domestic violence is now rare. It is an

occurrence of the past when peopleweremore
violent and women were considered the
property of men.
The incidence of domestic violence is very
frequent in our time. Lega experts and
women's human rights advocates in many
countries consider it to be one of the most
under-reported crimes.

Women provoke the beatings by their
attitudes or action. They deserve to be beaten
because they have disobeyed their husbands
or have done something "wrong."

This common belief illustrates that the
problem of battered women is a social one
which is deeply rooted in the way men and
women are brought up to regard themselves.
Also, this kind of thinking shows how our
society draws connections between marriage
and property, ownership, sex and violence.
Theredlity isthat no human being deservesto
be beaten and that those who use such
violence will find any excuse for their
actions, even claiming that they have aright
to privacy alowing themto hurt othersbehind
closed doors.

Myth: If women wanted to, they would leave. If they stay, they must find some twisted pleasure

in the beatings.

Fact: Women do not leave for many reasons, including the shame of admission, fear of future
beatings or increased violence, economic dependence, lack of financial or emotional
assistance, and lack of aplaceto stay, or more likely, acombination of factors.
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Myth: The law provides adequate protection for women involved in domestic violence.

Fact: Thelaw istraditionally weak in thisarea. Police around the world hesitate to interferein
what they term "domestic disputes,” or "private relationships.” Criminal codes of many
countriesdo not include special provisionsfor women against domesticviolence. Most lega
systems view the problem as a competition between the two sideswith equal power, (when
in fact thisis not the case --the male perpetrator usually has more power in many respects,
socialy, economically, and evenlegally). Somejudgeseven view wife-beating asanatural
part of family life.

Step 3. Ask the participantsto speak about theseissues, referring to situations but not referring to
people they know by name because accusing specific people of wrong-doing does not help general
discussion.

Step 4. Conduct abrainstorming session to answer the question: What can be done to change some
of the fundamental values on which the patriarchal system rests?

Step 5. Ask the group to set priorities among five or six of the ideas identified. If time allows,
form groups, each one linked to a separate prioritized idea and organized to develop an action plan
to bring about change.

Appendix for Exercise 8: The UN Declaration on the Elimination of Violence Against Women
(adopted by the General Assembly in 1993)

Articlel1. The... term "violence against women" meansany act of gender-based violence that resultsin,
or islikely to result in, physical, sexual or psychological harm or suffering to women, including threats
of such action, coercion or arbitrary deprivation of liberty, whether occurring in public or private life.

Article 4. States should condemn violence against women and should not involve any custom, tradition
or religious consideration to avoid their obligations with respect to its elimination.

(d) develop penal, civil, labor and administrative sanctions in domestic legislation to punish and redress
the wrongs caused to women who are subjected to women. (€) consider the possibility of developing
national plans of action to promote the protection of women against any form of violence or to include
provisionsfor that purposein plansaready existing, taking into account, asappropriate, such ascanbe
provided by nongovernmental organizations, particularly those concerned with the issue of violence
against women.
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MORAL VALUE 5: COMMUNITY

EXERCISE 9, BUILDING CIVIL SOCIETY

Overview: Non-governmental organizations contribute to the development of civil society
which, inturn, isan essential element in ademocracy. Theideaof civil society proceedsfrom
theview that community buildingisbest donewith grass-rootsparticipation and that only the
peoplethemselvesin their small groups--households, firms, religious communities, or ganized
citizens-- can best articulate and work for their economic, political, social, cultural and
spiritual aspirations. NGOs can assist such organizing, and thus supply foundationsfor a
durable democracy, asisincreasingly the case in emerging and re-emerging democracies.

Such groups do not pursue power as political parties do, but they do take on functions
sometimes perceived as government domain and concern themselves with a wide array of
issues. housing, health, labor, the environment, the urban poor, land reform, rural poverty,
etc. NGOsundertake painstaking grass-rootsorganizingwork to aid segments of society to
solve their own problems and in doing so, they help strengthen the community by helping
people work toward common goals.

Objectives. The participants should:

. appreciate that the development of democracy will be thework of many agents and not only
of asingle group or leader

. learn that NGOs and community-based groups can help to meet basic human needs

. seethat theright to participate in such organizationsis ahuman right and is constitutionally
guaranteed in modern constitutional democracies

. understand that work with NGOs is not illegal and is not supposed to undermine the
government while at the same time taking critical positions on public policy

. understand that work with NGOs hel psto strengthen the community and hel psto bring about

desired change

Procedures. The facilitator should allow plenty of time for critical discussion of the role of NGOs
in society, and should not engage in recruitment to particular NGOs or show favoritism so as to
ensure the participants expressindependent views of the functions, importance and value of NGOs
in the development of civil society and the improvement of communities

Materials: International Covenant on Civil and Political Rights; Cambodian Constitution

Sequence: Step 1. Facilitator asks participants to identify some of the various ways whereby
conditions are improved and things are changed in their community. If reference is made to an
NGO, then ask about what people think NGOs are and what they do. Alternatively, if no NGO is
mentioned, ask participantsif they have heard of any such groups, what they are and what they do.
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Step 2. Facilitator input: Identify the NGO sponsoring human rights education; explain what it
does; why itisindependent of the government; and that the process of building and strengthening
demacracy will be the work of many groups and not only a single agent, such as the government.
Using the “go around” procedure, ask if people think NGOs are helpful in the building of a better
community.

Step 3. Tell the participants that human rights NGOs perform different functions, such as acting as
election observers, monitoring and reporting human rights violations, developing legal assistance
for the poor, undertaking human rights education, and lobbying for changes in the law. Ask for
examples of any of these activities and whether they can speak from experience.

Step 4. Ask if they think any of these activities are against the law or will get people in trouble.
Whether responses or positive or negative, point out that your country’ s law guarantees freedom to
citizens for such active participation which is internationally recognized as a human right.

Step 5. Open adiscussion of whether the work of NGOsisagood thing that hel ps make apositive
contribution to the community?

Step 6. Ask participants to see if they can agree on the one basic human need in their own
community that isleast supported
[such as hedlth care, child care,
hunger, homelessness, security
from common crime, etc.]

Form groups on each of these
topics with no more than six
persons per group. Each group
should imaginethey areforming a
NGO to deal with the problem at
thelocal level. Giveyour NGO a
name and formul ate ademand and
a plan to achieve the plan. After
20-30 minutes, report back to the
general group on the tasks that your new NGO will try to undertake.

Appendix to Exercise 9, Covenant on Civil and Political Rights (1976); Constitution of Cambodia

Covenant on Civil and Political Rights. Article 19. Everyone shall have the right to hold opinions without
interference. 2. Everyone shall have the right to freedom of expression; this right shall include freedom to
seek, receive and impart information and ideas of all kinds, regardless of frontiers, either orally, inwriting or
in print, in the form of art or through any media of his choice.

Article22, Section 1. Everyone shall havetheright to thefreedom of association with others, including theright
to form and join trade unions for the protection of hisinterests.
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EXERCISE 10, "BEGGING CHILDREN"

Overview: Children arethe most vulnerable classification of human beings and they arein
need of protection and carefromtheir families, or failing that from thecommunity, or failing
that from thestate. At stakeisnothinglessthan thefuture, for childrenwhoarenot properly
protected and loved may belesslikely to grow up to beconscientioushuman-rightsrespecting
member s of the community. The numbers of abused, neglected and impoverished children
isincreasing. By theyear 2000, Savethe Children International reported that, “despite an
unprecedented increasein global wealth now nearing $30trillion --the gap between rich and
poor is more acute, thereby creating a more hostile world for too many children.”
[http://www.savethechildren.org/press/pr99_childrenrights.ntml]. They estimated that 250
million children are working worldwide, *“often in dangerous and hazardous conditions.”
And in many countrieschildren areeven forced into begging. Thereare many categories of
begging children, “street children”; such children, including “runaways,” can befound in
every country, rich and poor. Somehavehomesbut areforced into begging by their families;
someleavebecauseof abuseat home; somehavenofamiliesor shelter and deservecommunity
support. Insomepoor countries, children areoccasionally even mutilated by parentsin order
to enhance their begging appeal.

Objectives. The participants should:

> classify urban street children

> gain an understanding of the scope of the problem of begging childrenintheir country and
locality

> learn relevant provisions of the Convention on the Rights of the Child

> focus on community and non-governmental responsibilities for begging street children

> devise a community-based approach to better the condition of street children

Procedures. The facilitator should use flexibility in responding to the creativity of participants,
allowing sufficient time for discussion in each step of the exercise, but the exercise should be so
controlled that the last step on devising a community based plan is not omitted.

Materials. Convention on the Rights of the Child: Articles 6, 19, 20, 27, 39.

Sequence: Step 1. Ask participants about their experience seeing children begging in the streets.
Are there more now than 5 or 10 years ago? Why? What are the causes? Do the participants
answers correspond to those of social studies saying the causesfor children resorting to begging and
living on the streets are: (1) poverty, (2) family breakdown, (3) unemployment, (4) parental
illness and death, (5) early marriage resulting in irresponsible parenting, and (6) migration as a
result of war and civil strife.

Step 2. Isit possibleto classify "street children,” for example, some with familiesand shelter but
forced to beg; some with shelter and no family; some with no family and no shelter? Girls, boys,
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thedisabled? Let the participants classify them using their experience and work out aclassification
acceptable to all of them to be used in the next step.

Step 3. Break up into small discussion groups, each one focusing on a different classification of
"street children.” Try to identify the

special needs of the type of kids you are
concerned with and report back to the :_)
general group on your "needs list"? /‘ \
)
Step 4. The facilitator should try to ( \
identify those needswhich overlap or are “ Y 0

common among al of the reporting >\ V ~

groups. Note the relation between needs { i

and rights discussed in Exercise 2 and ("' - \ C
raise the question of whether "street / '\)

children® have specidly identifiable < \—(

human rights, and if so what are some of

them. Make alist of rights drawn from
the "needs list" (Step 3).

Step 5. Facilitator input: Explain that the Convention on the Rights of the Child has several
provisionsthat apply to children, including "street children.” Explainthat adultsareresponsiblefor
knowing about and respecting the rights of the child, and adults should al so teach children about the
rights of thechild.  For example (in simplified language):

Article 1: achildisrecognized as a person under 18 unless national law says otherwise

Article3: whoever isresponsiblefor achild, his/her best interests must be considered by responsible
persons when parents, or others charged with that responsibility fail to do so.

Article 9: thechild hasaright to live with its parents unless thisis incompatible with the child's best
interests, but should be allowed to maintain contact with both parentsif separated

Article 19: the state should protect the child from all forms of maltreatment by parentsand othersand
set up programs for the prevention of abuse and the treatment of victims

Article 20: the state should ensure aternative care for children when they are deprived of afamily
Article 24: the child has aright to food, health and medical care

Article 39: the state must ensurethat child victims of armed conflicts, torture, neglect, maltreatment
or exploitation receive appropriate treatment for their recovery and social reintegration.

Ask the participants what they think of thislong list of safeguards. Do they cover all the needs of
street children, especially those engaged in begging? What is left out?
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Step 6. Note the way these provisions say "the state must do this, the state must do that, etc.” But
given practical problems in the community, issues of poverty in the community, and the large
numbers of children involved, can the state really do al these things? Who else should take
responsibility?

Step 7. Facilitator input: Tell participants that a social worker who specializes in working with
street children said the problem must be solved at the community level not just with new laws:

The future life of street children isdark. They are forced to be in the street
because of circumstance and not by choice. They are mistreated by all sides.
They are not accepted by society, they are not properly brought up and the
government did not contribute to improve their situation. In the first place
society must accept them as human beings. Society must under stand why the
children are begging in the street and must be ready to changetheir situation.
The begging street children are ready to change themsel ves.

Step 8. Conduct a"brainstorming” sessionto focusonly onthingsthat individuals, groups, and the
community can do without government assistance to respond to the needs of "street children.” The
facilitator must keep track of the various proposals, asking the group to set priorities.

Step.9. Inago-around session, ask everyone to name onething that they individually, their family
or their community could do to improve the rights of "street children” in their own community.
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MORAL VALUE 6: LAW

EXERCISE 11, CHILD PROSTITUTION

Overview: Girlsenter prostitution for many reasons, seldom because of choice. For example,
sincetheincomethat children make and the support availablefrom their parentsisoften not
enough to cover family needsin some places, many girlsareforced to engagein prostitution
while boys may become pick pockets and thieves Poor children are forced out of what
remains of the family structure. Girl children may spend most of their time in dangerous
circumstances --in barsand on the streets. Boysin large numbers are engaged in outright
begging (SeeExercise10). Social studiesof child prostitutes conclude: The child prostitutes
often claim that their critical need isshelter. They pay for boarding where many girlsareputin
oneroom. Theownersof thehousegivethem ahardtime. If they do not have money, they seep
on the open street, at bus stops or in front of shops. |f they are sick they are out on the street
anyhow. It is not only shelter that is needed, jobs must be available and income generating
activities must be provided.

Objectives. The participants should:

> gain an understanding of why children are forced into prostitution, that itisamost never a
practice of choice

> cometo understand the many personswho play arolein procuring young girlsand the blame
they deserve as well as criminal penalties they deserve

> learn the relevant provisions of the Rights of the Child Convention, and feel empowered to
insist on their implementation

> cometo aclear appreciation of the fact that the girl-child involved is neither to blamenor is
criminaly liable.

Procedures. The facilitator should use flexibility in responding to the creativity of participants,
allowing sufficient time for discussion in each step of the exercise, but the exercise should be so
controlled that the last step (on fixing criminal responsibility) isnot omitted. Thefacilitator should
be careful to advice participants not to refer to people by name when speaking of criminal
responsibility.

Materials: Convention on the Rights of the Child.

Sequence: Step 1. What are some of the causes of child prostitution? Ask the participants about
their knowledge of how children become engaged in prostitution, emphasizing the step-by-step
process of abuse, coercion, trickery, and failed attemptsto earn aliving in other ways. In view of
the process that respondents identify, ask if all agree that children seldom seek out prostitution as
a preferred survival strategy. Acknowledge that boys also engage in prostitution, and open
opportunities for discussion of both girls and boys.
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Step 2. Ask participants to imagine abeautiful flower just beginning to bloom. What will happen
if the plant is carelessly stepped upon but not killed? Can it develop normally? Isn’'t achild likea
flower, but impaired and injured if unable to develop normally because of prostitution?

Step 3. Without naming real people, speak from experience
about this problem and about those who are so trapped. Did
childrenthey knew try alternatives? Individually? Collectively?
Again, without naming individuals, what kinds of people are
involved in this process of the child's downfall who are
responsible for the child's resorting to prostitution (parents,
abusive spouses, child-abusing adults, procurers, madams,
etc.) and some of the problems faced: sexually transmitted
diseases, abuse by clients and police, ostracism in schools,
religious groups, villages, etc. Discuss the responsibility of
k these adults for the child's sad fate.

Step 4. Should there be laws on this subject? Ask if the kinds
of adultsidentified in Step 2 should be punished as criminalsfor their abusive behavior? Should
the child be punished for engaging in prostitution? What initiatives could the child take to avoid
prostitution? What are the rights of the child in thissituation? Do respondents remember any of the
rights of the child from Exercise 10 that should apply to child prostitutes?

Step 5. Regarding the adults that are responsible for a child entering prostitution, should the
punishment be greater under certain circumstances, such asif achild istricked? handed over to
aprofessional procurer? If the child isunder the age of 15?

Step 6. Facilitator input: Explain that a"World Conference on Population Policies’ took place
inCairoin 1994, where one of themain pointsof debate concerned adolescents. Some governments
simply refused to recognized that adolescents engaged in sexual relationships, and that they have
their own reproductive and sexual health care needs. What are the needs of young people in your
community? Do you think that girlsinvolved in prostitution have adequate information about birth
control and sexually transmitted diseases, some of which can lead to infertility, and the spread of
the deadly HIV virus.

Step 7. If thelaw on child prostitution punishes the adult criminals (who promoteit), should the
law also take account of the child prostitute and promote programsthat will help her escapethetrap
in which she finds herself? What should some of those programs do? Facilitator: note whether
thereisacorrespondence between the program proposal sand the" causes' for prostitution, identified
in Step 1.
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Appendix to Exercise 11: Convention on the Rights of the Child, Article 19

1. States... shall take all appropriate legidative, administrative, social and educational measures to protect the
childfromall formsof physical or mental violence, injury or abuse, neglect or negligent treatment, maltreatment
or exploitationincluding sexua abuse, whileinthecare of parents(s), legal guardian(s) or any other person who
has the care of the child.

2. Such protective measuresshould, asappropriate, include effective proceduresfor the establishment of social
programs to provide necessary support for the child and for those who have care of the child, aswell as for
other forms of prevention and for identification, reporting, referral, investigation, treatment, and follow-up
of child maltreatment described heretofore, and as appropriate, for judicial involvement.

34. States Parties undertake to protect the child from all forms of sexual exploitation and sexual abuse. For
these purposes, States Parties shall in particular take all appropriate national, bilateral and multilateral measures
to prevent: (a) The inducement or coercion of a child to engage in any unlawful sexual activity; (B) The
exploitative useof childrenin prostitution or other unlawful sexua practices; (c) Theexploitative useof children
in pornographic performances and materials.
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EXERCISE 12, LAWS PROTECT HUMAN RIGHTS

Overview: Society needs to cope with crime and at the same time insist on the rule of law.
People must understand the causes of crime and in specific cases insist that suspects be
apprehended, made to answer charges against them, but always treated humanely. Police
must act with professional under standing of their roles, respect for therulesof criminal law,
and for their functionsin a democratic society which respects human rights. This exercise
should show that when the law works the way it should, it protects human rights. For
example, nomatter how humblethesuspect and no matter how apparent hisher criminality
may be, human rightsrequiresthat suspectsbe presumed innocent until proved guilty. Like
all of us, the suspect isa human being deserving of dignity and respect.

Objectives. The participants should:

> understand the causes of crime in society

> respect the need for fair treatment and protection for suspects, including prompt turnover
of the detainee to the courts consistent with the principle of the presumption of innocence

> see the importance that police control their emotions, never insulting a detainee, nor
injuring or torturing the person

> develop a sense of respect for fairnessin criminal justice

> develop plans about what to do if falsely arrested

Procedures. The facilitator ensures a calm and serious atmosphere in which to organize a "mock
court." Care must be taken to allot time carefully so as to include the last step covering opinions
about the causes of crimein society.

Materials: Counting items (paper, sticks, etc.,five each per participant). The Universal Declaration
of Human Rights.

Sequence: Step 1. Each participant goesaround introducing himself/herself to others. Giveyour full
name and whereyou arefrom, etc. Thefacilitator arbitrarily sel ectsone participant who should then
tell the background of any other participant based on what that person said. Similarly, the one
described describesanother. Personal introductions and mutual recognition of oneanother will help
to ensure the smoothness of the roleplay that is used in a"mock court.”

Step 2. The facilitator asks the participants to democratically elect and approve a judge. The
facilitator also recruits three volunteers to act as a police officer, asuspect and avictim. Finaly,
all other participants should be seated in front of the judges. Participants should be reminded to act
with dignity, discipline, and showing respect for the court.

Step. 3. Thefacts of the hypothetical case are read. The facilitator makes sure that each element
of the story is heard and understood by all participants. If possible, copies of the case should be
provided to the judge, police, suspect, uncle, and victim. Sufficient time should be given to the
actorsto preparethemselves. { Facilitator: wherethe casebelow refersto“X__ " givethedefendant
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aname common in your country] Hereis the hypothetical situation:

X__ 'SCASE.
X___isal9year old person who lost his parents while still ayoung child. He was brought up with
the assistance of his old uncle who lives on money sent by relativeswho live overseas. To help out,
X__ dropped out of school and helped with chores at home and with the other children. Hisuncle
became ill and unable to maintain his large family with the small amount of money he receives
monthly. For thisreason, theuncletold X__ tobeginliving by himself. He had to leave hisuncle's
house, and he desperately looked for ways to earn aliving.

Invain, X__ sought some kind of regular job to earn his daily bread. With no money and
nothing to eat, he was tempted to steal enough money to buy some bread fromY___ , a woman
shopkeeper in the center of town. Ashewasless experienced inthe art of theft, he was caught "red-
handed" by Y whilein the act of stealing. With the help of her friends who were visiting her
atthetime, X___ was caught and turned over to the police.

Step 4. X____isquickly brought before ajudge. The person playing the judge's role should be
reminded to guide and control thetrial, includingwho should speak first (the prosecutor), second
(witnesses), and last (the defendant), etc. Thejudge should explain that a confession alone cannot
convict the defendant; that the defendant isinnocent until proof of guilt issufficient, and if no proof
isgiven, the defendant need present no evidence. Thejudge should maintain order in the court (no
laughing, avoid chaos, etc.) but not usetoo much formality lest they erodethe confidence of therole
players. The judge signals the proceedings to begin.

== ) G
I fi

Step 5. Inanswer to the judge’ s question, X saysthat he confessed to the crime, but only after
police said he would have no food or water until he told them what really happened. The judge
reprimands to police for this action, and hearing both sides the judge promptly gives ajudgement:
guilty or not guilty. The judge should not try to base the decision on written laws but on his or her
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personal experience, moral judgment, and sense of fairness.

Step 6. Thecourtisnow dissolved. Thefacilitator asks each participant if he/she has ever attended
acourt. Those attending should be asked further to tell at |east one strong point and one weak point
observed during the mock trial. Ask if each is happy with the judgement rendered and why.

Step 7. Thefacilitator divides the participants into small groups. Each group has achair person
and reporter. Each participant should have five small sticks, pieces of paper, or small stones, or
equivalent counting item (so as to ensure that each person has an equal chance to speak.) In
answering questions, each person submits the counting item and should no longer speak after they
are all submitted. The questions for the group are:

> why do people commit crimes of petty theft?

> do you have an experience where someone committed such acrime saying it was necessary?

> what should you do when you seetheft? Inform theowner? Restrainthethief? Call police?

> what should the owner do?

> what should the police do? Did they use torture to secure a confession?

> what should the suspect do?

> what should the suspect's family do if he/sheis detained for along time?

> what is meant by the universal human right: "Everyoneis presumed innocent until proved
guilty"?

> what would you do if you were mistakenly arrested (you are not guilty)?

Appendix for Exercise 12. Universal Declaration of Human Rights(1948)
Article 5. No one shall be subjected to torture or to cruel, inhuman or degrading treatment or punishment.
Article 9. No one shall be subjected to arbitrary arrest, detention or exile.

Article 10. Everyoneis entitled in full equality to afair and public hearing by an independent and impartial
tribunal, in the determination of hisrights and obligations and of any criminal charge against him.

Article11. Section 1. Everyone charged with apenal offense hastheright to be presumed innocent until proved
guilty according to law in apublic trial of which he has had all guarantees necessary for his defense.
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STEP THREE
Seeking Justice by Using Analysis
Moral Value 7: Using Human Rights

EXERCISE 13, THE UDHR: WHAT'SINIT FOR ME?

Overview: The Universal Declaration of Human Rights (UDHR, 1948) isa detailed charter
of rightsand libertieswhich captured theidealism of theday (1948) and continuestoday to
serve asan analytical tool for sorting out the claimswe need to demand ashuman beings so
asto realize our potential dignity. That early idealism was classically stated by President
Franklin Roosevelt in awartime messagein 1941. Hetried tolook beyond the battlefields of
World War Il toamorepeaceful stateof inter national affairs. Heenunciated asakey to peace
"four freedoms': freedom of speech and expression, freedom of worship, freedom from
want (meaning economic security), and freedom from fear (i.e., international peace.)

Objectives. The primary objectives of this exercise are:

> to give participants more concrete building blocks than heretofore, in terms of helping them
sort out provisions of the UDHR's 30 articles

> to appreciate the inter-related nature of all human rights

> to acquire cognitive and analytical skillsin applying the UDHR to specific problems

> to become empowered to apply rights principlesin their real life circumstances.

Procedures. To introduce students to specific UDHR provisions and how they are arranged and
organized, the facilitator will need to use more inputting activities than used in earlier exercises.
As you introduce general organizing ideas -- (1) civil rights to equality, (2) political rights for
participation, (3) social rightsto protect privacy and family, and (4) economicrightsfor livelihood--
select a few provisions of the UDHR (simplified language) and ask participants to link the
provisions with the organizing ideas (1,2,3 and 4 above). Help them gain a cognitive command of
the structure of rights by helping them image the UDHR as atemple with aroof resting on four
pillars (supports), each pillar with a meaning from (1) to (4).

Materials: Universa Declaration of Human Rights (Simplified Version).

Sequence: Step 1. Facilitator input: Explain that the Universal Declaration of Human Rights has
30 articles. One of its drafters, a French scholar and diplomat, René Cassin, said its many
provisions could be seen altogether as if they are the pillars of atemple holding up a broad roof.
Each pillar supports human rights of a different kind.  The first pillar involves civil rights to
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equality, thesecond, social rightsto protect thefamily, thethird, political rightsfor participation, and
fourth, economic rightsfor livelihood. Draw apicture of afour pillared temple and read Articles
1, 2, 7 and 8 (simplified

version, below). Ask if they

belong in pillar 1,2,3, or 4.

Step 2. Ask if someone can

name some political rights

and then locate their answers 28 " 29 " 30
for them among those in the
UDHR below, for example,

the rights noted in Articles

18,19,20, and 21. Ask for

similar examples of social

rights, e.g., those found in E B 2 .
Articles 12, 13, 14, 15, 16, 1-11 [12-17]18-21]22- 27
and 17. Follow the same or CiviL SOCIAL | POLITICAL | ECONOMIC
varied procedure to €elicit the
economic rights linked to the
fourth pillar and found in
Articles 22, 23,24,25,26, and
27.

Step 3. Facilitator’s short lecture:  explain that one drafter of the UN Declaration of Human
Rights, CharlesMalik from Lebanon, felt strongly that all these rights focusing on the individual
needed something moreto hold them all together: aroof to rest on thefour pillars of thetempleand
to interconnect them all together by saying that these rights must be supported worldwide with all
countries cooperating to promote human rights. In other words, thelast threearticlesof the UDHR
(28,29 and 30) seemto say this: 'WENEED A ROOF TOHOLD IT TOGETHER." CharlesMalik
explainedthat thelast three articlesare very broad to overcomethe otherwise biased view that rights
arelargely negative, that is--rights from state interference and things which governments must not
do, such asinterfering with freedom of the press. Hewanted to include in the UDHR theview
that governments, alone and in international combination and cooperation, have duties to
implement afavorablenational andinternational social structurewithinwhich humanrightscantake
root, and that international dutiesalso call on prosperous states to assist the economic devel opment
of poorer states. Articles 28, 29 and 30 try to set out principles to harmonize rights, e.g., that they
must not be exercised in ways conflicting with other UN objectives, e.g., free speech should not be
misused to disseminate war propaganda, etc. Do you think these articles embrace everybody
worldwide in responsibilities to hold things together?

Step 4. Have participants count off: 1,2,3,4. Everyone numbered 1 will meet together in the civil
rightsgroup, all 2'sinasocial rightsgroup, 3'sinapolitical rights group, 4'sin the economic rights
group. Thefirst group should report back their answer to the question: Why do civil rights (Articles
1-11) standfor“MY RIGHT TOBEME"? Second group report: why social rights (Articles12-17)
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carry thebanner: “DON’T INTERFERE WITH US.” Third group: why Articles8-21 stand for the
slogan: “| CAN HELP DECIDE”? Fourth group: report back oneconomicrightsin Articles22-27
and why they support theclaim: “I NEED WORK AND LIVELIHOOD”?

Step 5. Ask people from group 1 to name afew civil rights. Then ask othersin groups 2,3 and 4
what would happen if the rights named from group 1 were abolished. Repeat thisfor variousrights,
so asto show, for example, that if the political rightspillar isdestroyed, other pillarswill fall or that
if economic rights are ignored and violated social and civil rights will suffer. Open a genera
discussion to seeif participants understand that all human rights are inter-connected. Remove one
pillar and thetemplewill fall. Doesthisshow that all rightsareimportant parts of awhole structure,
or do people think that some rights are more important and some can be ignored without
undermining the others? In general discussion, seeif participants appreciate a “ holistic notion of
human rights.

Appendix for Exercise 13, Universal Declaration of Human Rights, Simplified Version.

CIVIL RIGHTS

1. All human beingsareborn freeand equal. Weareall the samein dignity and rights and have the same
rights as anyone else. Thisis because we are all born with the ability to think and to know right from wrong,
and so we should act toward othersin a spirit of friendliness.

2. BEveryone should have the samerightsand freedoms, no matter what race, sex, or color he or she may be.
It shouldn't matter wherewewereborn, what language we speak or what religion or political opinionswe have,
or whether we are rich or poor.

3. Everyone hastheright to live, to be free and to feel safe.

4. The buying and selling of people iswrong and slavery should be prevented at al times.

5. No one should be put through torture, or any other treatment or punishment that is cruel or makes the
person feel less than human.

6. Everyone hasthe right to be accepted everywhere as a per son, according to law.
7. You are entitled to be treated equally by the law, and to have equal protection of the laws.

8. If your rights under the law are violated, you should have the right to have fair judges who will see that
justiceisdone.

9. You should not be arrested, held in jail or thrown out of your own country for no good reason.

10. Incaseyou haveto go to court, you have the same rights as anyone elseto afair and public hearing by
courts that are open-minded and free to make their own decisions.

11. If you are blamed for acrime, you should be thought of asinnocent until you are proven guilty. You
shouldn't be punished for something you did which was not illegal when it happened.
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SOCIAL RIGHTS

12. No one should butt into your privacy, family, homeor mail, or attack your honesty and self-respect for
no good reason.

13. Within any country you have the right to go and live where you want. Y ou have the right to leave any
country, including your own, and return to when you want.

14. You have the right to seek shelter from harassment in another country.
15. No one should take away your right to the country where you're from.

16. Grown men and women have aright to marry and start a family, without anyone trying to stop them
because of their race, country or religion. Both have to agree to marriage and both have equal rightsin getting
married, during the marriage, and if and when they decide to end it.

17. Everyone hasthe right to have belongings that they can keep alone or share with other people, and no
one should take your things away for no good reason.

POLITICAL RIGHTS

18. Youmay believewhat you want to believe, haveideas about right and wrong, and believein any religion
you want, and you may change your religion if you want without interference.

19. You havetheright to tell people how you feel about thingswithout being told to keep quiet. Y oumay read
the newspapersor listen to theradio, and you have theright to print your opinions and send them anywhere
without having someone try to stop you.

20. You havetheright to gather peacefully with people, and to be with anyone you want, but no one can
force you to join or belong to any group.

21. You havetheright to be one of the peoplein your government by choosingtheminfair electionswhere
each vote countsthe sameand where your voteisyour own business. Because peoplevote, governmentsshould
do what people want them to do

ECONOMIC RIGHTS

22. Asaperson on this planet, you have the right to have your basic needs met so you can live with pride
and become the person you want to be; and other countries and groups of countries should help.

23. Y oushould be able to work, chooseyour job, join aunion, have safe working conditions, and be protected
against not having work. Y ou should have the same pay as others who do the same work without anyone
playing favorites. Y ou heed decent pay so your family can get by with pride, and that means that if you don't
get paid enough, you should get other kinds of help.

24. Everyone hasaright to rest and relaxation, and that includes limiting the number of hours required to
work and allowing for a holiday with pay oncein awhile.



54

25. You havearight to have what you need tolive adecent life, including food, clothes, a home, and medical
carefor you and your family. Y ou have the right to get help from society if you're sick or unable to work, or
you're older or awidow, or if inany other way you can't work through no fault of your own.

26. You have aright to education. At leastinthe early years it should be free and required for all. Later
education should be there for those who want it and can undertake it. Education should help people become
the best they can be and to respect the human rights of othersin a peaceful world.

27. You havetheright tojoinin and be part of the world of art, music and books, so you should enjoy the

artsand share in the advantages that come from new discoveriesin the sciences. |f you have written, made
or discovered something, you should get credit for it and get earnings from it.

COMMUNITY RESPONSIBILITIES

28. Everyone hastheright to aworld where rightsand freedoms are respected and made to happen.
29. Weall have aresponsibility to the place where we live and the people around us, so we haveto watch out
for each other. To enjoy freedom, we need lawsand limitsthat respect everyone'srights, meet our sense
of right and wrong, keep peacein the world, and support the United Nations.

30. Nothing in this statement means that anyone may weaken or take away our rights.
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EXERCISE 14, WORLD FOOD DAY

Overview: World Food Day is October 16. On that day peoplesin over 140 countries (all
member s of the Food and Agriculture Organization of the United Nations) will be studying
problemsof food and hunger. Each country will haveitsown per spective on food issues, but
member states seek to work together to find solutions. Food problems ar e serious problems
in many countries where children are among those who suffer the most. In developing
countries, over one-third of the children --over 200 million— are severely underweight,
putting their healthy development and livesat risk. Two NGOs, Oxfam and Bread for the
World, estimatethat two thirds of the 1 billion people who are hungry are children; thus,
most of them arechildren. In many countries, there may be absolute food shortages, dueto
famine, etc., but in most, thereal problem for poor familiesisthat they cannot afford to buy
thefood that isavailable or to benefit from the medical care needed for mothersand infants.

Objectives. Participants will:
> differentiate between "wants" and "needs’

> distinguish among: hunger, malnutrition, and starvation, making sure participants
understand these differences as they relate to their lives

> develop some perspectives on global hunger, including the ranking of several countries

> develop some comparative skills in analyzing the causes of hunger in your country

> devise some policies to respond to issues of hunger, taking “globalization” into account

Procedures. The facilitator will be particularly challenged in this exercise to ensure that new
analytical skillsare devel oped by respondents, attempting to generate explanationsfor the difficult
guestions about children, hunger and theright to food. Thisexercisewill probably take moretime
then most, and may require two sessions, because the exercise calls for the processing of new
information, because time is needed to test new analytical techniques, and because the exercise
concludes with asimulation of participants as advisors to an international meeting of the Food and
Agriculture Organization of the United Nations..

Materials: Simplified provisionsfrom the Covenant on Economic, Social and Cultural Rights, the
Convention ontheRightsof the Child; and comparative dataand definitionsuseful inanalyzingfood
issues with special attention to children’s hunger in various countries.

Sequence: Step 1. Ask participants if they agree that food is the most basic of the fundamental
survival needs. Can any participantstell about instances when they have experienced hunger. Ask
participantswho have said they have experienced hunger to explain the differencesbetweenwanting
a snack, and not getting any or all of what you need to eat. Facilitator input: Help participants
distinguish between:

hunger: not getting enough to eat
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malnutrition: not getting the right things to eat
starvation: dying from lack of food or nutrition.

Ask participants to talk about each of these three situations in their own lives or those they know.

Step 2., Explain that groups such as Oxfam and Bread for the World estimate that two thirds of
the 1 billion people who go hungry in the world every day are children, that is most of them are
children. Ask why participants suppose thisis so.

Step 3. Explain that poverty often leads to hunger and disease and that in very young children,
hunger and disease are closely related. Hungry and malnourished children contract more diseases
than well-fed and well nourished children. Sick children often cannot eat and end up hungry and
malnourished. This is a vicious circle from which it is hard to escape. Use the brainstorming
method to identify various causes of hunger among children. The facilitator should keep track of
the causes stated, and show that many of them point to poverty, classified as an economic cause.

Step 4. Among the brainstorm answers, the facilitator groups them -- classifying them for the
participants as: (1) socia, (2) political, (3) economic, and (4) cultural explanations. Organize
small groupsto discuss each of thefour causal categoriesand report back (from group 1) astowhich
social cause isimportant in explaining widespread hunger in your country; from group 2, which
political cause, group 3, which economic cause, group 4, which cultural cause. Supply each group
with information from the table of datafrom the Appendix on “Under aged 5 child mortality.” This
datais given along with indicators on the country’s “number of doctors per capita,” “daily calory
supply per capita,” and ascore for “national food production per capita.”. Ask each group to report
back using the datain any way they find useful.

Step 5. After hearing the group reports, open a general discussion about the causes of hunger,
particularly prompting the participants to identify causes for hunger that might have been
overlooked, especially when thinking about problems of hunger locally.

Step 6. Tell the participants you are going to challenge them to “think globally.” Read or tell them
about the following analysis (paraphrased) from a 1999 report of the Food and Agriculture
Organization of the United Nations. Invite participants to explain and interpret its meaning as it
appliesto their country:

The capacity exists to produce enough food for everyone worldwide. But, to do so would
require: (1) anincreaseinfood production, particularly inlow-income, food-needy countries
facing shortages; (2) action to ensure access to food by all people; (3) promotion of rural
development and poverty eradication, especially in countries beset by food shortages. Y et,
progressin attaining food security has been uneven and will likely continue so into the 21st
century. Asthings are going, by the year 2010, most developing countries will be able to
increase per capitafood suppliesand decrease mal nutrition. But much of sub-Saharan Africa
islikely to continueto suffer fromfood insecurity and partsof South Asiaand Latin America
and the Caribbean will still be in adifficult position. Partly this is because of "economic
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globalization." trends in trade policies at the international and national levels. This means
deregulation of trade, opening of economies to foreign competition and promoting export
expansion. Thisway, developing countriesarelikely toturn from net agricultural exporters
to net importers. For countries depending on agricultural exportsto finance food and other
imports, their food security situation will be negatively affected. For developed countries,
"globalization” indicates growing exports of manufactured goods, growing incomes and
increasing food consumption. (from a 1999 internet report at http://www.fao.org).

A SR =APT

Step 7 Now tell the participants that World Food Day is October 16. On that day peoplesin over
140 countries (all members of the Food and Agriculture Organization --FAO of the United Nations)
discuss problems of food and hunger. Each country will have its own perspective on food issues,
but member states seek to work together to find solutions. Tell the participants to pretend that they
are delegates to the next FAO international meeting representing their country. For the FAO
meeting, they must draw up no more than ten proposals which some of their members will present
to theworld meeting. The proposalsshould promote international cooperation, meet human rights
standards, and take your own country’s situation into account. Can you find a way to reach
consensus on the proposals your delegation will present on behalf of your country?

Appendix to Exercise 14. Covenant on Economic, Social and Cultural Rights(1976); Convention
on the Rights of the Child(1989); Statisticson Infant Mortality and Poverty (1999)

International Covenant on Economic, Social and Cultural Rights, Article 11, Section 2

1. The States parties to the present Covenant, recognizing the fundamental right of everyone to be free from
hunger, shall take, individually and through international cooperation, the measures, including specific
programmes, which are needed: (a) To improve methods of production, conservation and distribution of food
by making full use of technical and scientific knowledge, by disseminating knowledge of the principles of
nutrition and by developing or reforming agrarian systems in such a way as to achieve the most efficient
development and utilization of natural resources. (b) Taking into account the problems of both food-importing
and food-exporting countries, to ensure an equitable distribution of world food suppliesin relation to need.

Convention on the Rights of the Child

Article24. (2) State Parties... shall take all appropriate measures (a) to diminish infant and child mortality; (c)
to combat disease and mal nutrition including within the framework of primary health care, throughinter aliathe
application of readily available technology and through the provision of adequate nutritious foods and clean



drinking water, taking into consideration the dangers and risks of environmental pollution. (d) to ensure
appropriate pre-and post-natal health care for expectant mothers, (€) to ensure that all segments of society, in
particular parents and children, areinformed, have access to education and are supported in the use of basic
knowledge of child health and nutrition, the advantagesof breast feeding, hygieneand environmental sanitation

and the prevention of accidents.
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Infant Mortality Ratein 7 Countries

Compared to Food and Health Care Data

Daily Supply of Food
COUNTRY | U5MR/1000* Doctors Calories Production
(per 100,000) (per capita) (per capita)
l f l l
K OREA (South) 7 127 3,159 135
MEXICO 32 107 3,116 101
THAILAND 38 24 2,247 106
PERU 58 73 2,147 124
NAMIBIA 77 23 2,093 64
BANGLADESH 112 18 2,001 98
SIERRE LEONE 284 2 1,992 85

(Sources: United Nations Devel opment Programme, Human Devel opment Report, 1998, The Washington Post, 17 September
1999, p. A 17, 22, and Population Reference Bureau).

| the participants are able to discuss some comparative data, the facilitator can explain that
the most important piece of information that the United Nations uses to measure the well-being of

childrenisthe Under Five Mortality Rate, (USMR) that is, the number of children who die before the
age of 5 for every one thousand children in the country.  Children who die very young are almost always
sick and/or hungry, so this statistic is very important to understand world hunger. Ask the participantsto

rank the countries from best to worst and to compare those rankings with rankings in the other columns.

While this data was reported by the UN Development Programme in 1998, most of the datais from 1996.

For the facilitator’ sinformation, the “Food production per capitaindex” isthe average annual quantity
of food produced per capitain relation to that produced in the most recent year(1996) compared to 1980
when the average score was normalized at 100.
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MORAL VALUE 8: FIGHTING PREJUDICE

EXERCISE 15, CONFRONTING PREJUDICE &
DISCRIMINATION

Overview: An understanding of pregudice, discrimination, racism, sexism, ethnocentrism
is an important part of human rights education. These forms of moral exclusion are
fundamentally manifestationsof thecentral problem of thedenial of human dignity that makes
possiblevarioustypes of discrimination, especially against minorities. Groupssuffering from
discrimination include ethnic and language minorities, refugees and displaced persons,
religiousand other minorities. 1tispregudiceand ignorancethat promotesthedehumanization
of ethnic minoritiesand which in turn fosters and supports many forms of discrimination.

Objectives. Participants should:

> reflect on the meaning and nature of prejudice

> reflect on the process and characteristics of discrimination and its originsin prejudice

> be able to identify minority group problems of prejudice and discrimination

> recommend acourse of action for aproblem of discrimination faced by membersof an ethnic

minority based on national and international human rights standards

Procedures. The facilitator must use creativity to explain the distinction between prejudice and
discrimination and to ensure the participants understand the connectionsinvolved. Asthiscanbea
very sensitive topic for many, it will be important to allow adequate time for diverse views to be
expressed. Thefacilitator should not try to "correct” views that sound prejudiced, but allow others
to comment on them. Steps 5 and 8 are rather complex, so the facilitator should plan to "float"
among various groups to ensure that they understand their tasks.

Materials: UDHR, International Covenant on Civil and Political Rights, Cambodian Constitution.

Sequence: Step 1. Ask the participants to name different ethnic minorities in your country. Tell
them that they should identify a group with which they are familiar and explain whether that group
suffers from prejudice.

Step 2 . Facilitator input: Explain that prejudice and discrimination are closely related, and that
prejudice leads to discrimination..

Prgjudice involves beliefs, feelings and attitudes. Feelings of prejudice stem from the belief and
attitude that certain people are inferior and should be treated in an undignified way or even
with contempt. Prejudice isthefertile ground in which custom, habit and attitudes take root
and grow into systematic oppression. Prejudice and ill-feeling are often directed at women,
as well as other groups in society: refugees and displaced persons, members of various
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religions, ethnic groups and language groups, etc. Prejudice tendsto be strongest in persons
and societies where reasoned judgment is weak and where ignorance explains prejudicial
processes of moral exclusion of others and the process of denial of the right to equal and fair
treatment. It isignorance that saysthat exclusion and denial are"natural.” Prejudiceisoften
hidden, but becomes evident when people (1) use bad namesto refer to aminority, implying
that the group is made up of people who are less than human, and (2) use stereotypes --" oh,
the X group, they are all lazy and stupid.”

Discrimination involves action, often based on unfair rules. Actsof discrimination arebased onthe

prejudicethat onegroup, considering itself better than othersdeservesto deny the other group
basic human rights and access to the benefits of society. Thus discrimination is adenial of
human dignity and equal rights for those discriminated against. The actions involved deny
human equality and impose a life of problems and struggles upon some, while endowing
others with privileges and benefits. Just as prejudice gives birth to discrimination, so
discrimination gives birth to exploitation and oppression, and when exploitation and
oppression are reinforced by custom and tradition, they are difficult but not impossible to

uproot and change.

Ask the participantsif they understand these distinctions and ideas and urge them to ask questions.

Step 3. Show the participantsa
picture of four “stick figures’
with a cloud above their heads
looking at another such figure
identified as a member of an
ethnic minority. Identify that

person’ sethnic minority status, /%
e.g., ethnic Vietnamese. Ask /:) y '\?
the participants to fill in the A& Y~ 12
cloud space, with a bad name C
designedtoreinforcethenotion ~ 2 }

that the minority member is hY

inferior or lessthan human, and
other idea-clouds with a
stereotypes (they areall greedy,
cruel, etc.). Explain that these
are al indications of prejudice
which, like poison, lead to a
socialy unhealthy result in
terms of discrimination.

Step 4. Draw an arrow from each stick figure to the minority member saying the arrow shows action
involving discrimination, e.g., acts of denial and exclusion, e.g., deciding the ethnic minority child

/O

N
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should be excluded from school.

Step 5. Divide the participants into small groups, each one to deal with adifferent ethnic minority.
Each group should have (1) areporter who reports on problems of prejudice and attitudesthat people
have about the category of people discussed, including bad names and stereotypes designed to
dehumanize the people involved; and (2) areporter to report on problems of discrimination or acts
of exclusion, exploitation and oppression, directed against the category of people being discussed.
Thetwo reporters present the discussion and conclusions of the group to the plenary sessions. Urge
the participantsto ask the* prejudicereporter” to explain how prejudiceleadsto discrimination. Urge
the participants to ask the “discrimination reporter” to tell them how prejudice is the basis for
discrimination.

Step 6. Facilitator Input: Tell all participantsthat when minoritiesare victimized by discrimination,
considered inferior or treated with little or no tolerance, agrave human rightsviolationiscommitted.
Human rights requires that minorities are to be treated with respect and dignity. Any form of
discrimination or intoleranceviolatestheir respect and dignity. Thereforeany form of discrimination
should be taken seriously. Ask them if they understand.

Step 7. Tell them that thefollowing are methodsin seeking justice when minority rightsare viol ated:

filing acomplaint with a court that can take action

informing the police and asking them to take action

informing a defender’ s organization that can supply legal assistance

telling a human rights NGO that is able to investigate and report on the incident
informing the media: newspaper, radio, television

informing a representative or legislator from your locality

forming a neighborhood group to investigate and act upon the allegation
conducting an NGO-sponsored human rights education class for the community

v v v v v v v v

Step 8. Ask the participants to reconvene in groups to decide which remedial step they would
recommend selected from the previous instructions but adding to their recommendation those
provisions of the ICCPR which apply. Finaly, the groups should report back with their action
recommendation.
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Appendix for Exercise on Ethnic Minorities 1CCPR (1976)

I nternational Covenant on Civil and Palitical Rights
Article 26. All persons are equal before the law and are entitled without any discrimination to the equal protection of the
law. Inthisrespect, the law shall prohibit any discrimination and guaranteeto all persons equal and effective protection
against discrimination on any ground such as race, color, sex, language, religion, political or other opinion, national or
social origin, property, birth or other status.

Article 27. Inthose States in which ethnic, religious or linguistic minorities exist, persons belonging to such minorities
shall not be denied the right, in community with the other members of their group, to enjoy their own culture, to profess
and practice their own religion, or to use their own language.

Article 13. Everyone has the right to freedom of movement and residence within the borders of each State. Article 14.
Everyone hastheright to seek and to enjoy in other countriesasylum from persecution. Article21. Everyonehastheright
to equal accessto public servicein higher] country.
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EXERCISE 16, "BRINGING CEDAW HOME"

Overview: Thereisnodoubt that women'sstrugglesfor dignity and against injusticecan bring
about the desired long-term transformation. Every woman can become an agent for social
change. Thetimehascometo open daring new per spectivesthat peoplenot only dream of, but
work for a world where all men and women are equally empowered and work together to
break theold curseof domination by one gender over theother and to takeaction to eliminate
all formsof discrimination against women. We need to recognize and act asif weunder stand
that women'srights are human rights.

Objectives. Participants will choose a project or course of action that:

> makes participants aware of some of the content and intent of the UN Convention
on the Elimination of All Forms of Discrimination Against Women

> shows they understand selected provisions of CEDAW and can undertake a
related plan of action to help implement women's human rights

> reinforces the connections between rights and responsibilities

Procedures. The facilitator must take sufficient time in introducing specific provisions of the
Convention on the Elimination of all Formsof Discrimination Against Women, callingfor comment
to ensure understanding. Emphasizethat the Convention callsfor action, both intermsof the States
that haveratified, and in terms of women on their own and in combination with others. Thefinal step
involving the devel opment of aplan of actionismost important and plenty of time should be alotted
for its completion.

Materials: Conventiononthe Elimination of all Formsof Discrimination Against Women, Selected
Articles (Appendix)

Sequence: Step 1. Facilitator input: inform the participants that the CEDAW requires their
government to report to the UN on what measuresit has taken to implement women’ s human rights,
including programs for women’s human rights education. Isthisagood idea? Why?

Step 2. Raise some questions about the government's duty to inform people of their rights. Why do
you think women’ shuman rights should be widely known and information about them disseminated?

Step 3. Review severa provisionsfrom CEDAW, raising questionsabout: (a) whether each article
is understood, and, (b) if any participant could speak from experience about the provision. The
facilitator may be selective from among Articles given in the Appendix, but select at least five for
discussion regarding the content and intent of each article.

Step 4. Now that you have reviewed severa specific provisions of the Convention, ask the
participants. How important isit to haverightsproclaimed by the Convention widely known to both
women and men?  Try to encourage the expression of as many opinions as possible.
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Step 5. Remind the participants that everyone needs to know their rights. Ask: Whose
responsibility is it to make the rights widely known? Here, help participants mention as many
potential agents as possible for the fulfillment of the women humanrights. Ask: Isthis something
in which you can play a significant role?

Step 6. Use the "Problem-Solving” method (see Sample Methods) to draw up at least two or more
plans of action in which participants will participate to help others know about their human rights
under the Convention on the Elimination of all Forms of Discrimination Against Women.

e
£

Appendix for Exercise 16, CEDAW (1981), Selected Provisions

ELIMINATING DISCRIMINATION. Article 2. States Parties [meaning governments which have ratified
CEDAW)] condemn discrimination against womenin all forms, agreeto: (c) establishlegal protection of the
rights of women on an equal basis with men.... (d) refrain from engaging in any act or practice of
discrimination.... (f) take all appropriate measuresincluding legislation, to modify or abolish existing laws,
regulations, customs and practices which constitute discrimination against women...

MODIFY CUSTOMS. Article5. States... shall ...modify the socia and cultural patterns of conduct of men
and women, with aview to achieving the elimination of prejudicesand customary and all other practiceswhich
are based on the idea of the inferiority or the superiority of either of the sexes or on stereotype roles for men
and women.

STOP TRAFFICKING IN WOMEN. Article6. States... shall ... suppressall forms of traffic in women and
exploitation of prostitution of women.

POLITICAL PARTICIPATION. Article7. States.... shal... eliminate discrimination against women in the
political and public life of the country...[ensuring their voting rights, rights to hold public office, and] ...to
participate in non-governmental organizations and associ ations concerned with the public and political life of
the country.
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EMPLOYMENT. Article 11. States... shall ... ensure... (c) the right to free choice of profession and
employment, the right to promotion, job security and al benefits and conditions of service and the right to
receive vocational training and retraining.... [and] (€) the right to social security particularly in cases o f
retirement, employment, sickness, invalidity and old age and other incapacity to work aswell as theright to
paidleave; (f) theright to protection of health and to saf ety in working conditions, including the safeguarding
of the function of reproduction.

HEALTH CARE. Article12. States... shall eliminatediscrimination against women inthefield of health care
in order to ensure, on the basisof equality of men and women, accessto health care services, including those
related to family planning.

LEGAL CAPACITY. Article15. States... shal accord to women in civil matters alegal capacity identical to
that of men ...[including] equal rights to conclude contracts and to administer property.

MARRIAGE. Article 16. States... shall ...eliminate discrimination against women in all matters relating to
marriage and family relations, and in particular shall ensure, on abasis of equality of men and women, (@)
the same right to enter into marriage, (b) the same right freely to choose a spouse and to enter into marriage
only with their free and full consent, (c) the same rights and responsibilities during marriage and at its
dissolution., (d) the same rights and responsibilities as parents, irrespective of the marital status in matters
relating to their children,... (€) the samerightsto decide freely and responsibly on the number and spacing of
their children and to have access to the information, education and means to enable them to exercise these
rights....



66

MORAL VALUE 9: SEEKING JUSTICE

EXERCISE 17, LEARNING AND ACTION: CHILDREN'S
RIGHTS

Overview: Itisimportant that human rightseducation not only emphasizetheresponsibilities
connected to rights, but also offer opportunitiesto carry out those responsibilities and take
action on behalf of human rights. Participants must not beleft feeling that the problemsare
too great to beaddressed by ordinary citizens. It must be stressed that most of the great steps
towar d the acceptance and advancement of human rights have been initiated by individuals
and small groups. Everyone can do something for human rights. In fact, it isour duty todo
so. TheConvention on the Rightsof the Child isthe human rightstreaty with moreratifying
statesthan any other human rightsinstrument (191 statesin 1999). It created acommon legal
framework of universal standards of children’s rights, increased governmental
accountability, and it callsfor international cooperation. Yet by 1999, none of theratifying
states had developed an integrated strategy for its implementation. Therefore, Save the
Children International called on everyoneto develop plansto place children’srightsat the
center of social policy. http://www.savethechildren.org/presss/pr99 childrensrights.html]
While gover nmentslag behind, people at thelocal level can take action to promote children’s
rightsand to educate people about these important rights.

Objectives: Participants will choose a project or course of action that:

> makes the content of the UN Convention on the Rights of the Child known to others
> showsthey understand selected provisions of the Convention on the Rights of the Child
> reinforces the connections between rights and responsibilities

Procedures. Facilitator input: Introduce several provisions of the Convention on the Rights of the
Child to participants, callingfor comment to ensure understanding. Emphasize that the Convention
callsfor action, bothintermsof the Statesthat haveratified, and intermsof children and everybody
responsible for children. The final step involving the development of a plan of action is most
important and plenty of time should be allotted for its completion.

Materials: Convention on the Rights of the Child, Selected Articles (Appendix)

Sequence: Step 1. Facilitator input: inform the participants that the Convention on the Rights of
The Child proclaimsthat "States[that isthe governments of the member nations of the UN] should
make the Convention's rights widely known to both adults and children.”

Step 2. Ask the participantsto comment on this statement by a Latin American activist on behalf of
children'srights. GabrielaMistral said: "Weareguilty of many errorsand many faultsbut our worst
crimeisabandoning the children, neglecting thefountain of life. Many thingscanwait, thechildren
cannot. Right now isthe time their bones are being formed, their senses are being developed. To
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them we cannot answer ‘tomorrow,’ their name is 'today.™

Step 3.  Remind the participants that everyone needs to know their rights. Ask: Whose
responsibility is it to make the rights widely known? Here, help participants mention as many
potential agents as possible for the fulfillment of the Rights of the Child. Ask: Isthissomethingin
which you can play asignificant role?

Step 4. Hasyour government become aparty to the Convention on the Rights of the Child? Do you
think your government has a duty to inform people about the rights of the child? Do they do so or
not?

Step 5. Review severa provisions from the Convention on the Rights of the Child, raising
guestions about whether each one isunderstood and if any participant could speak from experience
about the provision. The facilitator may be selective from among Articles given in the Appendix,
but select at |east five for separate discussion groups each of which should report back regarding the
content and intent of each article.

Step 6. Now that you have reviewed several specific provisions of the Convention, ask the
participants. How importantisit to haverights proclaimed by the Conventionwidely known to both
adults and children? Try to encourage the expression of as many opinions as possible.

Step 7. Usethe "Problem-Solving" method (see sample methods) to draw up at least two or more
plans of action in which participants will participant to help others know about their human rights
under the Convention on the Rights of the Child

Appendix for Exercise 17. Convention on the Rights of the Child, Selected Provisions

FREE EXPRESSION Article 13. Thechild shall havetheright to freedom of expression; thisright shall
include freedom to seek, receive and impart information and ideas of al kinds, regardless of frontiers,
either oraly, inwriting, orin print, in the form of art, or through any other media of the child's choice.

PRIVACY Article 16. No child shall be subjected to arbitrary or unlawful interference with his or her
privacy, family, home or correspondence, nor to unlawful attacks on his or her honor and reputation.

HOMELESS CHILDREN Article20. A child temporarily or permanently deprived of hisor her family
environment, or in whose own best interest cannot be allowed to remain in that environment, shall be
entitled to specia protection and assistance provided by the State...[who should] ensure aternative care
for such a child. Such care could include, among others, foster placement, Kafala of Islamic law,
adoption, or if necessary placement in suitable institutions for the care of children.

DISABLED CHILDREN Article 23. A mentally or physically disabled child should enjoy afull and
decent life, in conditions which ensure dignity, promote self-reliance, and facilitate the child's active
participation in the community.

HEALTH CARE Article 24. States ... recognize the right of the child to the enjoyment of the highest
attainable standard of health and to facilitiesfor thetreatment of illnessand rehabilitation of health...[nor
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should any child be] deprived of his or her right of accessto such health care services.

EDUCATION. Article 29. States agree that education of the child shall be directed to: (a) the
development of the child's personality, talentsand mental and physical abilitiestotheir fullest potential;
(b) the development of respect for human rights and fundamental freedoms....(c) the development of
respect for the child's parents, his or her own cultural identity, language and values, for the national
values of the country in which the child isliving.... (d) preparation of the child for responsible lifein a
free society; and (€)... respect for the natural environment.

RELIGION AND CULTURE. Article 30. ...A child belonging to a minority... shall not be denied the
right, in community with others members of his or her community,... to enjoy [their] culture, to profess
and practice [their] religion, or to use [their] own language.

PROTECTION FROM HARM. Article32. States...recognizetheright of thechild to be protected from
economic exploitation and from performing any work that islikely to be hazardous or to interfere with
the child's education, or to be harmful to the child'shealth or physical, mental, spiritual, moral or social
development.

PROTECTION FROM SEXUAL EXPLOITATION. Article34. States... undertaketo protect thechild
from all forms of sexual exploitation and sexual abuse.

PENAL LAW. Article 40. States... recognize the right of every child alleged as, accused of, or
recognized as having infringed the penal law to be treated in a manner consistent with the promotion of
the child's sense of dignity and worth, which reinforces the child's respect for the human rights and
fundamental freedoms of others, and which takes into account the child's age and the desirability of
promoting the child's re-integration and the child's assuming a constructive role in society.

HUMAN RIGHTS EDUCATION; Article 42. States Parties undertake to make the principles and
provisions of the Convention widely known, by appropriate and active means, to adults and children

aike.
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EXERCISE 18, INFORMATION FOR EMPOWERMENT

Overview: In 1972, the Brazilian scholar Paulo Friere developed a way of learning and
teaching based on local resistance to repressive actions and regimes. Freire's" pedagogy of
theoppressed” emphasized community participationintheidentification of community needs,
collective action to promotesocial change, and theuseof infor mation to support community
voiced goalsand objectivesby thosewho aredisempower ed or marginalized. Such planning
requiresaccurateinformation. Thisplacesa special responsibility on the pressand on radio
and televison media. For journalists, systematic collection of infor mation and reporting on
community problems and activities increases the prospects for empower ment, because
accur ateinformation isan essential component for effective community action in pursuit of
justice.

Objectives. The participants should finish this exercise with:

> an understanding that factual information is necessary if the analysis of those seeking
empowerment for just causes and the actions they plan are to be effective
> that the exercise of human rights, including free expression rights, may offend or distress

some people, but that journalists have a duty to publicize information even unpleasant
information, for example about public health issues
> that fair debate over issues of public concern requires respect for the truth

Procedures. Thefacilitator must take into account that the scenario presented hastwo parts, with
separate debate after each part. Be sure that the exercise is completed with a full briefing of
participants on the provisions of Article 19 of the Convention on Civil and Political Rights. A
hypothetical case is set out below, and the facilitator should give names to the people involved
(A,B,C, and D). Make clear that the A’s Caseis hypothetical and not atrue story.

Materials: Convention on Civil and Political Rights, Article 19.

Sequence: Step 1. Begin the exercise by asking how participants get information about what is
going on in the community. Do they get it from: listening to others talking? the radio?
newspapers? television? Ask them which they think isthe most reliable and whichisnot so likely
to tell the truth.?

Step 2. Explain that newspaper reporterswho are well trained asjournalist have a duty to tell the
truth so that people can form opinionsthat are based on facts. Sometimes, if anewspaper story is
false, aterribleinjustice can be doneby unfairly ruining someone'sreputation. For example, say
a newspaper reporter (B) has had an argument with A, a street simple street vendor, and the
reporter triesto "get back™ at A by publishinga story falsely sayingthat A hasbeen secretly taking
“picking pockets’ in a local market. Has the reporter violated the law by telling alie? Do
participants think that the reporter has also violated A's human rights? Which one? Is there
something A can do about this wrong?
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Step 3. A newspaper reporter must not only avoid telling lies, he/she also has aresponsibility to
tell thetruth, evenwhen peoplein high placeswill be made angry by thetruth. Hereisan example
of aradio reporter named C who has a problem about telling the truth.

C's CASE

Thecapital city of our country islooking forward to having abig meeting of European
business people. More than 1000 people are planning to attend, and it is very likely that this
will help to bring alot of money into the city and will help business people in our country in
many ways. They are looking forward with great excitement to the meeting in November.
Even the street beggars are making plans about where they will locate during the meeting in
the hopes of doing well with the wealthy visitors.

C isa30 year-old experienced reporter who collects news stories for the community
radio. Inearly October, aphysician callshim to tell that there has been aterrible outbreak
of choleraintheslumdistrict, it isspreading quickly; and there may not be enough medicine
available to help people if the numbers of the affected increase. The doctor tells C to
broadcast thisimportant news so peoplewill know that, in certain areas, they must take health
precautions, including boiling their water before drinking it or using it in the preparation of
food. C goestothe slum garbage site with the doctor and sees multiple sick people and aso
confirms the fact that the problem is spreading further into the city.

C has prepared his story and is ready to broadcast the news, but decidesto interview
some business people about whether they think the November meeting might be affected
adversely. All the business peopleinterviewed say the news story will scare off the expected
foreignvisitors. Three business peopletell him he must not broadcast this story becausethey
will lose agreat deal of money, and even the “street people” will suffer because they have
been hoping for the arrival of many tourists. Moreover, one business man says that if C
broadcasts his story, he will never again buy advertising time from that radio management
again. Now C must decide what to do.

Step 4. Use the
"Listening exercise"
(see Sample Methods)
to set up a two-sided YOU HEAR, e
debate between those DISAGREE
who say: (1) C must tell

the truth about the
hedth threat to the
community, and those
who say (2)C must not
broadcast the story
because it will do more
harm than good. ~
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Step 5. After the discussion in Step 4, ask all the participants to consider some new
information.

In early October, anumber of slum dwellers have recognized the serious health threat that
hasalready killed some of their community. They organized acommunity meeting and began
to try to get the facts on just how bad the situation is. They then turn to the question of what
todo. They agreeonaplan of action. Thefirst priority inthe plan of actionisto get publicity
ontheproblemso: (1) thegovernmentismorelikely to take action; (2) health professionals
will mobilize their forces to treat the sick; and (3) civil engineers and sanitation engineers
will find the cause of the outbreak and deal with it effectively.

Ask the participants to reconsider their debate and conclusions in light of this new
information. Have any changed their minds? Doesit make adifferenceto theslumdwellers
inthis caseif C does hisjob and reports the story?

Step 6. Ask respondents about the human rights of members of the free press? Do their
human rights include duties to tell the truth about community conditions, even when bad
newsisinvolved? Even when bad news might be embarrassing to the community? Which
community is embarrassed or hurt in C' case: the business community or the slum
community? What do you think of the slum action plan to seek justice by spreading the
truth?

Appendix to Exercise 18, The Convention on Civil and Political Rights(1989), Article19
1. Everyone shall have theright to hold opinions without interference.

2. Everyone shall have the right to freedom of expression; this right shall include freedom to seek,
receive and impart information and ideas of al kinds, regardless of frontiers, either orally, inwriting
or inprint, intheform of art, or thought any other media of his choice.

3. Theexercise of the rights provided for in paragraph 2 of this article carrieswith it special dutiesand
responsibilities. It may therefore by subject to certain restriction, but these shall only be such as are
provided by law and are necessary:

(a) For respect of the rights or reputations of others;
(b) For the protection of national security or of public order, or of public health or morals.
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STEP FOUR

Righting Wrongs
MORAL VALUE 10: EQUALITY AND EQUITY

EXERCISE 19, THE RIGHT TO DEVELOPMENT

Overview: Article3of theUN Declaration on theRight to Development callsfor development
that benefits the people affected and requires planning in which those affected participate.
According to a statement by James C.N. Paul, " Thereisgrowing recognition of the need to
"democratize" activitiescarried on in the name of " development” and of the need to make
thosewho engagein theseactivitiesmor eaccountabletointer nationally recognized standar ds
which protect peoples rights and their environment. Hopefully, these objectives will be
reflected intheevolution of inter national law. Thearticulation and application of theHuman
Right to Development should play a central rolein these efforts.” Third World Legal Sudies,
1992.

Objectives. The participants should:

> gain some familiarity with the the right to development in the Development Declaration
and the right to participate in development in Article 14 of CEDAW

> be able to make the connection that peoplée's participation is important in small matters
(Case 1) and large (Case 2)

> be able to justify their views on the value of participation by those affected by a

development project

Procedures. Facilitator, give names to the persons involved in the cases set out below but here
referred to simply as “G.” Open up full discussion of G's case, remembering what lessons
participants drew from it. A reporter may be necessary to keep track of their points. Seeif these
points apply to the larger development scenario described and allow full critical discussion of the
irrigation plan. Then close with a discussion of how the UN Development Declaration should be
understood. The facilitator should take steps to study a copy of the complete UN Declaration on
Development

Materials:. CEDAW, Article 14; UN Declaration on the Right to Development

Sequence: Step 1. Ask the participants if they have had the experience in their lives that some
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activity affecting them would have turned out better if they had been consulted, but the people in
charge did not care to hear them?

Step 2. Tell the participants the story of the "all knowing engineer.” named G.

G's CASE (1)

Once there was an engineer who called agroup of labourersto dig ahole at one of hisclients
houses. They did not feel comfortable with thetask. Seeing their hesitancy G assured them
that he will be paying them well. Half-hearted, they began digging holes as ordered. After
they dug to a depth of one meter, the engineer instructed them to stop and do the same in
another nearby spot. Thiswent on until five holesweredug. Then, the labourers refused to
dig any more unless G tells them the purpose of their work.

Reluctantly hetold them that the sewer system of the house has failed to function and because
the layout of the sewer system could not be found, heistrying to trace it by trial and error.
The labourers began laughing, much to G'sdistress. One of them said: "Sir, we worked as
masons on the house and we remember where the sewer pipeislaid. Itisexactly there, close
by the door, unusual as that may appear." That is where they dug, and that is where the
engineer found the pipes that solved the problem.

Step 3. Ask the respondents by the "go around” method to say what the lessons of G's story are?

Step 4. Facilitator input:  Ask the participants to
consider Case(2). Supposethat aninternational funding

agency hasloaned avery large sum to the government to /?l
construct an irrigation system that will divert streams &\

and riversfrom their natural course. Suppose there will “
be inevitable socia disruption as a result with local S
village people forcibly displaced. Suppose a study

shows that an increase of water-borne or water-related 3= O ?f\
diseases is commonly associated with irrigation /— \ X
projects. Also, suppose that the new water routes will [ \

affect those displaced to new locationsin such away that )

women and children water who regularly carry it will 1 !

have three times longer to walk to fetch water. Ask if
participants see any lessons from G's case that can be _— —
applied to the big irrigation project. — —

—t—

Step 5. Tel participants to imagine that the funding

agency in step 4 has been warned of possible opposition to the proposed plan, and as aresult they
have sent in a consulting sociologist named Dr.Helga Olson from Sweden to ask peoplelike them
to identify various ways that their human rights should be taken into account in the planned
construction. Be sureto name the various human rightsthat apply connected to related issuesthat
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the agency should takeinto accountintheirrigation plans. Ms. Olson tellslocal people shewants
to hear their ideas about the human rights that authorize them to be consulted on, comment about,
and criticize the funding agency’ s development project. She says to complete this task, they “had
better take a good close look at Article 14 of the Convention on the Elimination of All Forms of
Discrimination Against Women.” Engage in some brainstorming whereby participants try to
identify and explain the human rightsthat they think apply to them asthey insist on being consulted
regarding the project. The facilitator will have to keep careful account of those ideas that are
mentioned, perhaps with the help of avolunteer to report.

Step 6. Next, explain to the participants that in fact there is a UN Declaration on the Right to
Development. Read parts of it. Explain alsothat CEDAW refersto the "right to devel opment.”
Read Article 14 to them, and ask participantsto try to explain what they think it means. What
do they think it should mean? How could they apply the Declaration on Development as well as
the Women’s Convention to the development project and to those affected by the water irrigation
planin Case 2?

Appendix, UN Declaration on the Right to Development (1986); Convention on the
Discrimination of All Forms of Discrimination Against Women (1981).

UN Declaration on the Right to Development, (1986) Article 2
1. Thehuman personisthe central subject of development and should be the active participant and beneficiary
of the right to development

2. All human beings have aresponsibility for development, individually and collectively, taking into account
the need for full respect for their human rights and fundamental freedoms as well as their duties to the
community, which alone can ensure the free and complete fulfillment of the human being, and they should
therefore promote and protect an appropriate political, social and economic order for development.

CEDAW, Article 14

2. StatesParties shall take all appropriate measures to elimination discrimination against women in rural areas
in order to ensure, on a basis of equality of men and women, that they participate in and benefit from rural
development and, in particular, shall ensure to such women theright: (a) To participate in the elaboration and
implementation of development planning at all levels.
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EXERCISE 20, PRIVACY VERSUS RIGHTS AGAINST
DOMESTIC VIOLENCE

Overview: Domesticviolenceisaseriousproblem world-wide. Itincludesphysical and sexual
violenceamong member sof afamily and member sof the samehousehold. I n these cases, one
person gains power and control othersby use of physical or emotional coercion. Some have
argued that domestic violenceisa private matter, nobody'sbusinessoutsidethefamily, and
isshielded by theright toprivacy. Opponentstotackling violenceagainst women asahuman
rights issue claim that it has nothing to do with human rights. Drawing from a very
traditional and limited view of human rights, they arguethat human rightsonly concentrate
on relations between the state and theindividual and that what people do together in their
"private lives' isexcluded. Women seeking change have refused to accept this reasoning
because they say the government and other authoritiesdo have aresponsibility to respond
toeven privateformsof violence. By refusingto deal seriously with women'scomplaints, the
state conspires in the violence. This view has won international support in the World
Conference on Women’s Human Rights (Beijing, 1995) and is reflected in the recent
appointment (1993) of a UN Rapporteur on Violence against Women.

Objectives. By the end of thisexercise, the participants should:

> demonstrate a serious concern for violence against women as a human rights violation

> show analytical skillsin sorting out the arguments regarding "rights in conflict"

> understand how the notion of privacy has been used to obstruct women's human rights be
ableto bring their new perspectives on violence against women into their daily lives

> offer recommendations about how to improve conditionsto a UN fact-finder

Procedures. The facilitator will quiz the participants on their view of myths and facts about the
scope and causes of domestic violence. A hypothetical scenariois presented and should supply the
facilitator with the basis to prompt participants to distinguish correctly between the allegedly
contending rightsto privacy and the right of women to befreefrom violence, eveninthe domestic
setting.

Materials: UN Declaration on the Elimination of Violence Against Women (1993)

Sequence: Step 1. Facilitator, outline the argument over privacy rights versusissues of domestic
violence. Ask for participants views on the subject and then note new devel opments since 1993
set out in the Overview statement above.

Step 2. Facilitator input: explain that the law on domestic violence is usually “manmade” and
traditionally weak . Police around the world hesitate to interfere in what they term "domestic
disputes,” or "private relationships.” Criminal codes of many countries do not include special
provisions for women against domestic violence. Most legal systems view the problem as a
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competition between the two sides with equal power, (when in fact thisis not the case --the male
perpetrator usually has more power in many respects, socially, economically, and even legally).
Some judges even view wife-beating as a natural part of family life.

Step 3. Ask the participantsto speak about these issues, referring to peoplethey know, but not by
name.

Step 4. Ask the participantstoimagea scenarioinvolving M, (facilitator, give her anamethat will
sound familiar inyour country) ayoungwoman aged 20 who liveswith her mother and step-father.

M'sstep-father regularly slapsM'smother intheface. M tellshimto stop, saying that shewill
call thepoliceif hedoesit again. When he next beats M's mother, M goesto afriend's house
to call the police, but they refuse to intervene, saying, "that's just a private matter; if it was
so bad, your mother would havecalled.” Theabuse getsworse, and eventually the step-father
kicksM hardinthekidneys, and sheisrushed to the hospital. Although shesurvives, shewill
suffer kidney damage for the rest of her life.

Ask the participantsto divide into small groupsto consider the following questions asif they were
acounselor at abattered woman's shelter. M turnsto you for help. What do you tell her? Do you
ask alawyer whether she can bring a case against the police? Why or why not? Against her step-
father? How do you think the police officer and court officialswill respond? Why? Do you think
that the fact that M was seriously hurt takes the case out of thefield of privacy and into amatter of
criminal behavior? How can you sort out the privacy rightsinvolved here and the rights of women
to be free from violence.

Step 5. Tell participantsthat in 1994, the UN finally responded to violence against women as a
human rights issue by
appointing a Special
Rapporteur on Violence
Against women. This is a
globa fact-finder. His/her
job is to report back to the
UN on how extensive the >
. —
problemis fromonecountry fyj

to another, and what can be

done about it. What would ~ LAW
you tell the rapporteur if that f[)

official cameto your country

to ask people about the HUMAN RIGHTS
problem of domestic f’ Qﬁ

violence against women and \\/ \

what could be done to ( N
alleviate the problem. ;
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Appendix for Exercise20: The UN Declaration on the Elimination of Violence Against Women
(adopted by the General Assembly in 1993)

Article 1. The... term "violence against women" means any act of gender-based violence that resultsin, or is
likely toresultin, physical, sexual or psychological harm or suffering towomen, including threats of such action,
coercion or arbitrary deprivation of liberty, whether occurring in public or private life.

Article 4. States should condemn violence against women and should not involve any custom, tradition or
religious consideration to avoid their obligations with respect to its elimination.

(d) develop penal, civil, labor and administrative sanctions in domestic legislation to punish and redress the
wrongs caused to women who are subjected to women. (€) consider the possibility of developing national plans
of action to promote the protection of women against any form of violence or to include provisions for that
purposein plansalready existing, taking into account, as appropriate, such cooperation as can be provided by
nongovernmental organizations, particularly those concerned with the issue of violence against women.
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MORAL VALUE 11: GOOD GOVERNANCE

EXERCISE 21, THE POLICE IN DEMOCRACY

Overview: Society needsto cope with crime and at the same time insist on the rule of law.
Peoplemust under stand thecausesof crimeand in specific casesinsist that suspectsbetreated
humanely. Policemust act with professional under standing of their roles, respect for therules
of criminal law, and for their functionsin ademaocr atic society which respectshuman rights.
This exercise should show the need to follow rules respectfully, no matter how humble the
suspect and no matter how apparent his’lher criminality may be, becausehuman rightsin the
criminal field requirethat suspectsbe presumed innocent until proved guilty. Likeall of us,
the suspect isa human being deserving of dignity and respect.

Objectives. The participants should:

> understand the causes of crime in society

> respect the need for fair treatment and protection for suspects, including prompt
turnover of the detainee to the courts consistent with the principle of the
presumption of innocence

> see the importance that police control their emotions, never insulting a detainee, nor
injuring or torturing the person
> develop a sense of respect for fairnessin criminal justice

> develop plans about what to do if falsely arrested

Procedures. Thefacilitator ensures a calm and serious atmosphere in which to organize a"mock
court." Care must be taken to allot time carefully so as to include the last step covering opinions
about the causes of crimein society.

Materials: Counting items (paper, sticks, etc., five each per participant). UDHR.

Sequence: Step 1. Each participant goes around introducing himself/herself to others. Give your
full name and where you are from. This will help to reinforce the need for everyone, even in a
criminal proceeding, to be respectful to one another. The facilitator then arbitrarily selects one
participant who should then tell the background of any other participant. Similarly, the one who
is described describes another. Personal introductions and mutual recognition of one another will
also help to ensure the smoothness of the roleplay that is used in a"mock court.”

Step 2. Thefacilitator asksthe participantsto democratically el ect and approvethreejudges. The
facilitator also recruits three volunteers to act as a police officer, asuspect and avictim. Finaly,
al other participants should be seated in front of thejudges. Participants should be reminded to act
with dignity, discipline, and showing respect for the court.

Step. 2. Thefacts of the hypothetical case areread. The facilitator makes sure that each element
of the story is heard and understood by all participants. If possible, copies of the case should be
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provided to the judges, police, suspect and victim. Sufficient time should be given to the actors
to prepare themselves. Facilitator, pleasegive“O” anamethat isfamiliar in your area. Hereisthe
hypothetical situation:

O’s CASE.

Oisa 19 year old person who lost his parents while still a young child. He was brought up
with the assistance of his old uncle who lives on apension. To help out, O dropped out of
school and assisted with choresat homeand with the other children. O'suncle becameill and
unableto maintain hislarge family with the small amount of money he earnsmonthly. For this
reason, he told O to begin living by himself. O had to leave his uncle's house, and he
desperately looked for waysto earn aliving.

Invain, O sought some kind of regular job to earn his daily bread. With no money
and nothing to eat, hewastempted to steal some small changefrom R, a woman shopkeeper
in the center of town. As he was less experienced in the art of theft, he was caught "red-
handed" by R whilein the act of stealing. With the help of her friends who were visiting her
at thetime, O was apprehended and turned over to the police. .

Step 3. The judges should be reminded to guide and control thetrial, including who should speak
first, next, etc. The judges should maintain order in the court (no laughing, avoid chaos, etc.)
but not usetoo much formality lest they erode the confidence of therole players. Thejudgessignal
the proceedings to begin.

Step 4. Hearing both sides and
the witnesses, thejudgesgivea
rapid judgement: guilty or not
guilty. The judges should not
try to base their decision on
written laws but on ther
personal experience, moral
judgment, and sense of fairness.
The judges decide in secrecy,
and if they do not reach
consensus, they decideby avote
whereby two out of three votes
decides.

Step 5. The court is now
dissolved. The facilitator asks
each participant if he/she has
ever attended a court. Those
attending should be asked further
to tell at least one strong point
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and one weak point observed during the mock trial. Ask if each is happy with the judgement
rendered and why.

Step 6. Thefacilitator dividesthe participantsinto small groups. Each group has achair person
and reporter. Each participant should have five small sticks, pieces of paper, or small stones, or
equivalent counting item. In answering questions, each person submits the counting item and
should no longer speak after they are all submitted. The questions for the group are:

>

>

why do people commit crimes of petty theft?

do you have an experience where someone committed such a crime saying it was
necessary?

what should you do when you see theft? Inform the owner? Restrain the thief? Call
police?

what should the owner do?

what should the police do?

what should the suspect do?

what should the suspect's family do if he/she is detained for along time?

what should the judge do if the defendant says he was tortured by the police?

what is meant by the universal human right: "Everyone is presumed innocent until
proved guilty"?

what would you do if you were mistakenly arrested (you are not guilty)?

Appendix for Exercise 21. Universal Declaration of Human Rights(1948).

UDHR

Article 5. No one shall be subjected to torture or to cruel, inhuman or degrading treatment or punishment.
Article 9. No one shall be subjected to arbitrary arrest, detention or exile.

Article 10. Everyoneisentitledin full equality to afair and public hearing by an independent and impartial
tribunal, in the determination of hisrights and obligations and of any criminal charge against him.

Article 11. Section 1. Everyone charged with a penal offense has the right to be presumed innocent until
proved guilty according to law in apublic trial of which he has had all guarantees necessary for his defense.
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EXERCISE 22, THE DISABLED: "MAKING OUR OWN
CHARTER"

Overview: The South African history of the“human rightscharter campaigns’ isthestory
of a long tradition of democratic participation by individuals and organizations in the
liberation struggle, the precedent of drafting documents to outline the demands of the
oppressed, and theinfluenceof oneindividual: Professor Albie Sachs. Hepromoted theidea
that charters of rights written by various segments of South African society would help
ensure that laws would eventually reflect people'sideas and needs as they defined them.
Sachswasdisabled in acar bomb blast duringtheApartheid period, but hewasnot deterred
in hisdevotion to human rights. When he spoketo a disabled peoplesorganization, theidea
was born of a charter to catalogue an inclusive set of demands of disabled peoplesto guide
future policy formulations.

Objectives. At the conclusion of this exercise participants should:
> be able to identify some of the special needs of disabled persons
> justify identifying the needs and rights of the disabled in the form of a brief Preamble to
a Charter for the Disabled
> identify a series of human rights of the disabled that specifically reflect their needs and
are not inconsistent with existing broader international and national rights standards
> adopt a plan of action to ensure that disable people learn about their human rights

Procedures. Thefacilitator should do advanced planning for thisexercise, telling the participants
the previous session what they should do to preparefor thisexerciseintermsof interviewing people
who are disabled, asking them about their needs and basic demands necessary to realize their
potential and human dignity. If participants and the facilitator are not able to draft their charter in
writing, thefacilitator should makealternativearrangements, such asappointingareliablereporter
or using atape recorder at key pointsin the exercise.

Materials: A tape recorder or other techniques to register the articlesin the proposed charter.
Selections from the Covenant on Civil and Political Rights, The Convention on The Rights of the
Child, and Recommendation 99 from the International Labor Organization.

Sequence: Step 1. Facilitator input: Explain that the program of the people's campaigns for
human rights charters in South Africa was a program of "participatory research.” That is, those
who wrote the women's charter, the children'scharter, the charter of therights of personsinfected
with HIV virus, were not always written by people who fell in those categories. Rather
"participatory research” meant that concerned people took it upon themselves to go and talk to
people who fell in the charter categories. Inthat spirit, participants, whether or not they are
disabled, should taketime (perhapsas much asafew days), then returning from having spoken
to people who are disabled. Those interviewed may include the disabled (the blind, the hearing
impaired, the crippled, the mentally and physically impaired), aswell as parents and employers
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of the disabled, teachers, social workers and others regularly dealing with the disabled

Step 2. Compile alist of needs that are specia to the disability category about which disabled
participants know from experience or about which participant researchers have developed
information by talking to others concerned with the problems of the disabled. Follow up questions
about needs with questions about demands to meet their needs. Be prepared to discuss these in
groups meeting for the exercise.

Step 3. Facilitator input: Tell the participants about some of theinternational standardsthat have
been devel oped that relate to the rights of the disabled (see Appendix). Explain that they should
not feel limited by these standards as they begin to sort out the needs and demands of the disabled
and finally to develop their own "Charter of the Human Rights of the Disabled.”

Step 4. Organize a "go around” briefly to report from each participant about the kind of
information each has collected. Cluster various groups around the topics on which people have
information: theblind, the hearing impaired, thelame, etc. Each disability group should have
achairperson and two reporters. The first reporter will keep track of discussion reporting on the
identification of special needs of the disabled and
issuesassoci ated with specific problemsof the disabled
The second reporter will make a list of the rights
growing out of basic needs, identifying those rights
the group agrees on that should be formulated to
respond to the identified needs and problems.

Step 5. The reporters present their information to a
plenary session with two volunteers helping the
facilitator keep track of al the rights that have been
formulated. Then a critical discussion will be led by
thefacilitator to seeif rightscalled for can beclustered
or organized in a coherent manner. After a list of
"rights of the disabled" has been formulated, have a
final discussion about whether any modifications
should be made, any proposal s eliminated becausethey
duplicate others, and whether al proposals are
important enough to qualify as human rights and not
simply wants and non-essential preferences.

Step 6. Thefacilitator should make afinal reading of thelist of rights and ask participantsto take
afew moments of silenceto think about why all of these rights areimportant. The facilitator then
opens a more thoughtful discussion about what ideas should go into a brief "preamble” to the
Charter of the Human Rights of the Disabled. Such a Preamble is a "little speech to the world"
telling everyone why the rights of the disabled are not only important to them but to everyone. The
facilitator may wish to avoid written charter drafting, instead using tape-recording for the key
discussionsin Steps5 and 6. To show that thisisaserious exercise, thefacilitator should present
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the group with awritten Charter of the Rights of the Disabled the next week or after taking time
to arrange for written or oral recording.

Step 7. Participants should plan to take the "Charter of Human Rights of the Disabled” back to
those they interviewed and explain its meaning, volunteering where possible to help the disabled
realize their human rights.

Appendix to Exercise 22. Covenant on Civil and Political Rights(1976), Convention on the
Rights of the Child(1989), International Labour Organization Recommendation on Disabled
Workers

International Covenant on Civil and Political Rights, Article 26.

All persons are equal before the law and are entitled without any discrimination to the equal protection of
thelaw. In thisrespect, the law shall prohibit any discrimination and guarantee to all persons equal and
effective protection against discrimination on any ground such as race, colour, sex, language, religion,
political or other opinions national or social origin, property, birth or other status.

Convention on the Rights of The Child, Article 23

1. States Parties recognize that amentally or physically disabled child should enjoy afull and decent life,
in conditionswhich ensure dignity, promote self-reliance, and facilitate the child's active participationin the
community.

2. States..recognize the right of the disabled child to special care and shall encourage and ensure the
extension, subject to available resources, to the eligible child and those responsible for his or her care, of
assistance for which application is made and which is appropriate to the child's condition and to the
circumstances of the parents or others caring for the child.

3. Recognizing the special needs of adisable child, assistance extended in accordance with paragraph 2 ...
shall be provided free of charge, whenever possible, taking into account the financial resources of the
parentsor others..., and shall be designed to ensure that the disabl e child has effective accessto and receives
education, training, health care services, rehabilitation services, preparationfor employment and recreation
opportunities in a manner conducive to the child's achieving the fullest possible social integration and
individual development, including hisor her cultural and spiritual development.

4. States... shall promote, inthe spirit of international co-operation, the exchange of appropriateinformation
in the field of preventive health care and of medical, psychological and functional treatment of disabled
children, including dissemination of and access to information concerning methods of rehabilitation,
education and vocational services, with the aim of enabling States... to improve their capabilities and skill
to widen their experience in these areas. In thisregard, particular account shall be taken of the needs of
developing countries.

International Labour Organization (ILO), Recommendation 99.

The ILO is a norm-setting international organization, and a specialized agency of the UN. ILO
Recommendation Number 99, specifies guidelines and standards for the development of services for the
disabled. It appliesto all handicapped persons, whatever theorigin or nature of their disability, and covers
the essential features and scope of vocational rehabilitation, and the basic principles and methods of
vocational guidance, training, and placement of the disabled. On the crucial question of job opportunities,
the recommendation underscores the need to emphasi ze the aptitudes and working capacity of the disabled
worker, on the theory that the disable deserve to be judged on their abilities rather than their handicaps.
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MORAL VALUE 12: REMEDYING WRONGS

EXERCISE 23, MAKING A PREVENTIVE STRATEGY

Overview: Human rights education has several broad purposes. HRE is. (1) avisionary
plan designed to lay a foundation for tomorrow's society, a society which we hope will be
democratic and imbued with respect for the dignity and inalienablerightsof all people; (2)
apreventivestrategy promoting respect for human rightsby usingan empoweringapproach
to human rights education; thereby providing potential victims with knowledge of their
rights and enlightening potential violators about human dignity helping them overcome
ignorance and prejudicein responseto human rightsviolations. [Human Rights Education
as a preventive strategy is the topic of this exercise] (3) a defensive strategy to empower
beneficiariesto undertake plansof action in defense of human rights [the subject of the next
exercise).

Objectives. Participants should be able to:

> identify awell defined and agreed upon group of human rights problems they face

> devise arelated preventive strategy relying on their participation in promoting HRE

> carry home their human rights vision, their preventive strategies, echoing HRE in their
respective communities

Procedures. Thefacilitator should find creative waysto help prioritize the human rights problems
that particularly concern the specific target group involved. Allocate plenty of time facilitating a
"preventive plan of action,” as the methodology will be repeated in the next exercise focusing on
a"defensive plan of action.” On the last step, focusing on developing a plan for echoing human
rightseducation, thefacilitator must be prepared to supply considerable information about support
systems available for promoting non-formal human rights education by participants.

Materials and Resources. Certificates for those completing this exercise, saying: "I AM A
HUMAN RIGHTSEDUCATOR." Selected provisions of the UDHR (on the duty to promote HRE
by everybody); the CCPR (on theright to seek and disseminateinformation), CEDAW (on state
duties regarding education); and the Convention on the Rights of the Child (on HRE as an
obligation). Also, thefacilitator should have at hand information about human rights education
materials, resourcesand supporting programs staffed with professionalsto give technical advice
on human rights education.

Sequence: Step 1. Use the brainstorming technique to elicit from the participants the several
human rights problems with which they are immediately concerned in their daily lives. Try to
follow this listing of rights problems with a constructive effort to come to consensus on a few
priority problems, for example form threeto six priority human rights problems such asthe right
to decent housing, health care, free association including organizing trade unions.
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Step 2. After priorities have been set and afew issues of common concern have been identified,
ask (for each issue) at least one person to speak from experience about the problem and issues.

Step 3. Ask for volunteersto select theissue of their choice and divide up into an action planning
group for each issue. Thegroup canbecalled "The HRE Team." Explain that the action planning
group will develop a "preventive plan of action,” essentially coming up with a human rights
education plan directed towards the victims as well as potential human rights violators. The plan
should "echo" the techniques used in these lessons, stating: (1) overview, (2) objectives, (3)
procedures, (4) materials, (5) stepsto betaken. Someonein each group should take responsibility
to "report back” on the deliberations for each
of these five education planning components.
Thus five reporters for each group will be
needed. As this is a challenging task, the
facilitator may wishto bring other experienced
human rights facilitators to act as "floaters"
moving from group to group supplying advice
as needed.

Step 4. Each five-member HRE team will
report back to the entire group, after which
the HRE plan of action will be open to general
discussion and constructive criticism by all.

Step 5. Ask participants for individuals to
volunteer in implementing the plan of action
and indicating specifically what they can do
and would like to do to achieve the preventive
goals of the plan.

Step 6. Facilitator input: Explain various justifications for non-formal or popular human rights
education in terms of some of the international instruments presented in the Appendix below.
Explain that participants, equipped with a plan and the support of international and national
constitutional endorsements, are now ready to servetheir communitiesas Human RightsEducators.

Step 7. Facilitator: individually congratulate each Human Rights Educator and supply him/her
with a certificate saying: "I AM A HUMAN RIGHTS EDUCATOR."
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Appendix for Exercise 23. International and National Support for HRE in the UDHR (1948);
The Covenant on Economic, Social and Cultural Rights(1976);, The Covenant on Civil and
Political Rights(1976).

The Universal Declaration of Human Rights (Analysis)

The United Nations Charter callsfor "the promotion and encouragement of human rights' and
that duty of all UN Memberswasclarified in 1948 when the General Assembly, with no dissenting votes,
adopted the Universal Declaration of Human Rights. It was proclaimed as "a common standard of
achievement for all peoplesand all nations," who were directed to "strive by teaching and education to
promote respect for these rights and freedoms..." Thus education isidentified asa Charter duty: away
of promoting human rights. Additionally, the UDHR Preamble that "teaching and education” are not
simply new state functions-- among the governmental duties attending membership inthe U.N. Rather,
as if to acknowledge popular action at the grass-roots level and the work of NGOs, "teaching and
education” are announced as the obligation of "every individual and every organ of society...."

The Covenant on Economic, Social and Cultural Rights (Analysis)

Education always relates to and supportsvalues. But we must be aware of what valueswe are
promoting through education. In this spirit, Article 30 statesthat one of the goals of education should
be "the strengthening of respect for human rights and fundamental freedoms...” (Section 2). The human
rights covenants (later developed by the U.N. and coming into effect in 1976 to formalize the basisin
international law of the rights declared in 1948) also elaborated on the right to education and the values
such education should promote.. Thus, the Covenant on Economic, Social and Cultural Rights placed
the educational objective of strengthening respect for human rights in a cluster of related learning
objectives. For example, Article 13 of the Covenant says that "education shall be directed to the "full
development of the human personality” and to the person's own "sense of dignity...."(Section 1)

The Covenant also says the State Parties:

further agree that education shall enable all personsto participate effectively in afree society,
promote understanding, tolerance and friendship among all nations and all racial, ethnic or
religious groups, and further the activities of the United Nationsfor the maintenance of peace.”
(Article 13, Section 1)

The Covenant on Palitical and Civil Rights (Analysis)

The Civil and Political Rights Covenant tells us that once a state adopts the system of
international human rights, it may not stand in theway of peoplelear ning about them. Everyonehas
"the right to hold opinionswithout interference," the Covenant saysin Article 19, Section 1. Insomuch
aseducationisaprocessinvolving the sharing and dissemination of ideas, the enterpriseis bolstered by
the International Covenant on Civil and Political Rights which sets forth the proposition that:

Everyone shall havetheright to freedom of expression; thisright shall include freedom to seek,
receive and impart information and ideas of all kinds, regardless of frontiers, either orally, in
writing or in print, in the form of art, or through any other mediaof his (or her) choice (Article
19, Section 2).
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EXERCISE 24, MAKING A DEFENSIVE STRATEGY

Overview: Thereisno such thing asa value-neutral educational process. Education either
functionsasaninstrument which isused tofacilitatetheintegration of theyounger generation
and adult learnersinto thelogic of the present system and bring about conformity toit, or
it becomesthe practice of freedom, the meansby which men and women deal critically and
creatively with reality and discover how to participatein thetransformation of their world.
People so empowered should be able to envision " defensive strategies® designed to
undertake plans of action in defense of human rights [asdeveloped in thisfinal exercisg]. It
should beclear that theobjective of such defensive planning, indeed the objectiveof effective
human rights education, is not to sow the seeds of social unrest. Any such suggestion
misunder stands human rights and democracy. It isour duty to educate each other and all
thepeopleabout their rightsbeforethelaw so that they will beableto beresponsiblecitizens
in areal democracy and not a" make believe democracy."

Objectives. Participants should be able to:

> identify awell defined and agreed upon group of human rights problems they face
> devise a defensive strategy involving a plan of action to remedy rights violations
> carry hometheir defensive strategies, echoing HRE in their respective communities

Procedures. Thefacilitator should find creative waysto help prioritize the human rights problems
that particularly concern the specific target group involved. Try to take plenty of time facilitating
the "defensive plan of action.” On the last step, focusing on defense mechanisms, the facilitator
must be prepared to supply considerable information about legal remedies, bringing aong
paralegalsto act as"floaters’ for purposes of giving technical advice to the planning groups set up
in Step 3.

Materials and Resources. Selected provisions of the UDHR (on the right to remedies), the CCPR
(on penal remedies), CEDAW (on statereporting dutieswherethe stateisaccountableto the UN
for problems not solved), and the Convention on the Rights of the Child (on HRE as an
obligation). Also, thefacilitator should have at hand information about legal aid groups and
sources of legal advice, aswell asthe assistance of visiting paralegals or legal aid professionalsto
give technical advice on developing remedies to right wrongs.

Sequence: Step 1. Use the brainstorming technique to elicit from the participants the several
human rights problems with which they are immediately concerned in their daily lives. Try to
follow this listing of rights problems with a constructive effort to come to consensus on a few
priority problems, for example from three to six priority human rights problems.

Step 2. After priorities have been set and afew issues of common concern have been identified,
ask (for each issue) at least one person speaking from experience.

Step 3. Ask for volunteersto select theissue of their choice and divide up into an action planning
group for each issue: "The Defense Action Team." Explain that the action planning group will
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develop defensive strategies to remedy human rights violations in the community

Step 4. Facilitator input: Before convening separate planning groups, explain various defense
mechanisms that are available to respond to specific human rights violations. These include the
following:

1. If aviolation of human rights could not be prevented and has taken place, the case
should beinvestigated, developing reliable information in answer to these questions:

> who isthe victim?

> who has violated his’her human rights?

> which isthe right that has been violated?

> what is the abuse committed?

2. Factual documentationisneeded, carefully register and record all the circumstances
of the case (dates, places, persons, other information)

3. Make clear the State's liability for a rights violation in the face of national and
international law. (Why isthe state responsible or liable? Which isthe international
law instrument that has been violated?)

4. Enumeration of stepsto be taken in order to repair the damage:  Get in touch and
seek support from human rights organizations, women's movements or any other
socia organization or movements at thelocal, provincial national, and international
levels, askingthem to cooperate and push for change, in order to remedy wrongs and
ensure that abuses are stopped.

Be sure to encourage participants to raise questions about this new information. When all
guestions have been answered proceed to the next step. Explain that in their groups, they can ask
for advice from paralega "floaters.”

Step 5. Convene the groups identified in Step 3. The groups should plan to develop a defensive
plan of action focusing on the issue for which the group isresponsible. Explain that the facilitator
and visiting paralegalswill "float” from group to group to provide technical information on human
rightsremediesusing self-help, mediation, documentation techniques and other available justice
devices at the provincial, federal and international levels.

Step 6.  Someone (or several) in each group should take responsibility to "report back” on
defense planning components coming out of thegroup'sdeliberations. After reporting back onthese
items, the Human Rights Defense Plan of Action will be open to general discussion and
constructive criticism by all.

Step 7. Ask participantsfor individualsto volunteer in implementing the action plan, indicating
specifically what they can do and would like to do to achieve the defensive goals of the plan.
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Step 8. Award each participant who has finished the exercise an "HRE Certificate of Program
Completion.” The Certificate should carry the statement by the anthropol ogist, Margaret Mead:

—

" NEVER DOUBT THAT A SMALL GROUP OF THOUGHTFUL,
COMMITTED CITIZENS CAN CHANGE THE WORLD;
INDEED, IT'S THE ONLY THING THAT EVER HAS. "

7 A

|
i 9

Step 9. Conduct an evaluation of the program.

Appendix for Exercise24. Remedy and Petition Rightsinthe UDHR(1948) and the CCPR(1976).

Universal Declaration of Human Rights

Article 8: Everyone has the right to an effective remedy by the competent national tribunals for acts
violating the fundamental rights granted him by the constitution or by law.

International Covenant on Civil and Political Rights

Article9, Section4. Anyonewho isdeprived of hisliberty by arrest or detention shall be entitled to take
proceedingsbeforeacourt in order that court may decidewithout delay on the lawfulnessof hisdetention
and order hisrelease of the detentionis not lawful. Section 5. Anyone who has been victim of unlawful
arrest or detention shall have an enforceable right to compensation.

Convention on the Elimination of all Forms of Discrimination Against Women

Article 2. Section (c). States Partiesagree ... to establish legal protection of the rights of women on an
equal basiswith men and to ensure through competent national tribunalsand other publicinstitutionsthe
effective protection of women against any act of discrimination.

Article 18. States Parties [shall submit to the UN periodic reports every four years] on the legislative,
judicial, administrative or other measures they have adopted to give effect to the provisions [of
CEDAW], [including in the report]...factors and difficulties affecting he degree of fulfillment of
obligations under the ... Convention.

Convention on the Rights of the Child
Article 42. States Parties undertake to make the principles and provisions of the convention widely
known, by appropriate and active means to adults and children alike.
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EVALUATION FORM

Name (optional)
1. | enjoyed the program of human rights education. Yes No Some
2 | wasunableto attend sessions

ABOUT THE PROGRAM
3. Thebest thing about thisprogram is:

4. Theworst thing about thisprogram is:

ABOUT THE FACILITATOR
5. Thething | liked most about the facilitator'swork was:

6. Thething! liked least about the facilitator'swork was:

ABOUT THE MATERIAL AND IDEA COVERED
7. What | like most about the material and ideas we covered was:

8. What | liked least about the material and ideas we covered was:

PARTICIPANT'S CONVENIENCE
9. Wasthelocation for these meetings convenient?

10. Wasthetime and scheduling of the meetings convenient?

RECOMMENDED CHANGES
11. What changeswould you most like to seein the way the program is offered?

FUTURE PLANS
12. Would you like to continue with more human rights education?

13. Doyou think you will beableto carry theideasand action plansdeveloped hereto othersin your community?
Would you like to do so?

14. Would you recommend this program to other peoplein your community?



